A CORRELATIONAL STUDY BETWEEN EMOTIONAL QUOTIENT 

(EQ), LEARNING STRATEGY, AND THE ENGLISH ACHIEVEMENT 

AT THE TENTH GRADE STUDENTS OF SMA N 1 NOGOSARI IN 

ACADEMIC YEAR2016/2017 by Praseto, Dany Syagi & Arifin, Zainal
A CORRELATIONAL STUDY BETWEEN EMOTIONAL QUOTIENT 
(EQ), LEARNING STRATEGY, AND THE ENGLISH ACHIEVEMENT 
AT THE TENTH GRADE STUDENTS OF SMA N 1 NOGOSARI IN 
ACADEMIC YEAR2016/2017 
 
THESIS 
Submitted as Partial Requirements for the Undergraduate Degree 
in English Education Department 
 
By: 
 
DANY SYAGI PRASETYO 
SRN.133221286 
 
ENGLISH EDUCATION DEPARTMENT 
ISLAMIC EDUCATION AND TEACHER TRAINING FACULTY 
THE STATE ISLAMIC INSTITUTE OF SURAKARTA 
2017 
 
 
 
  
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 RATIFICATION 
 
This is to certify the Undergraduate Degreethesis entitled“A 
CORRELATIONAL STUDY BETWEEN EMOTIONAL QUOTIENT (EQ), 
LEARNING STRATEGY, AND THE ENGLISH ACHIEVEMENT AT THE 
TENTH GRADE STUDENTS OF SMA N 1 NOGOSARI IN ACADEMIC YEAR 
OF 2016/2017”byDany Syagi Prasetyohas been approved by the Board of Thesis 
Examiners as the requirement for Undergraduate Degree in English 
EducationProgram, Islamic Education and Teacher Training Faculty in State 
Islamic Institute of Surakarta 
The Board of Examiners: 
Chairman   :Muntaha, S.S., M.Pd.   (                     ) 
  NIP.19850221201503 .1003 
 
Secretary            :Zainal Arifin, S.Pd.,M.Pd.              (                     ) 
                                        NIP.197308202003121003 
 
Main Examiner    :Dr.Rochmat Budi Santoso, S.Pd., M.Pd.   (                      ) 
      NIP. 196911112002121001 
 
 
 
 
 
Surakarta, December4th2017 
Approved by 
The Dean of Islamic Education and Teacher Training Faculty 
 
 
Dr. H. Giyoto, M.Hum 
NIP. 196702242000031001 
 
 
ADMISSION SHEET 
 
Name  : DanySyagi Prasetyo 
S.R.N  : 13.32.2.1.286 
Program : English Education 
Title : “A CORRELATIONAL STUDY BETWEEN EMOTIONAL 
QUOTIENT (EQ), LEARNING STRATEGY, AND THE 
ENGLISH ACHIEVEMENT AT THE TENTH GRADE 
STUDENTS OF SMA N 1 NOGOSARI IN ACADEMIC YEAR OF 
2016/2017” 
 Here with, I state all statements, opinion  .s, and analysis that I have written 
in this thesis are my original work. I optimally conducted my own research with the 
help of some references and suggestions. If any claim related to the analysis that I 
made persist in the future, I would be fully responsible for the clarification.  
 
 
 
Surakarta, December4th2017 
The Researcher 
 
 
 Dany Syagi Prasetyo 
 
 
 
 
 
 
  
 
DEDICATION 
 
I dedicate this thesis to the people who I love yesterday, now and tomorrow ever 
after. They always give me spirit, motivation, inspiration, and support to the whole 
of my life : 
1. My beloved parents (KasnoWardoyo and Dwi Suparti) 
2. My beloved sister (Aisyah Nurul Ichsan) 
3. My best friends (Nofyan, Disa, Fitri W,and Nova A.) 
4. All of my friends immortal class. 
 
 
. 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
MOTTO 
 
You may find the worst enemy or best friend I yourself. (English Proverb) 
 
Learn from yesterday, live today, hopefully tomorrow. The important thing is not 
to stop questioning (Albert Einstein) 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
PRONOUNCEMENT 
 
Name   : Dany Syagi Prasetyo 
SRN   : 13.32.2.1.286 
Study Program : English Education 
Faculty   : Islamic Education and Teacher Training Faculty 
I hereby sincerely state that the thesis entitled “A CORRELATIONAL STUDY 
BETWEEN EMOTIONAL QUOTIENT (EQ), LEARNING STRATEGY, AND 
THE ENGLISH ACHIEVEMENT AT THE TENTH GRADE STUDENTS OF 
SMA N 1 NOGOSARI IN ACADEMIC YEAR OF 2016/2017” is my real 
masterpiece. The things out of my masterpiece in this thesis are signed by citation 
and referred in the bibliography. 
If later proven that my thesis has discrepancies, I am willing to take the academic 
sanctions in the form of repealing my thesis and academic degree.  
 
Surakarta, December4th2017 
Stated by 
  
Dany Syagi Prasetyo 
SRN.13.32.2.1.286   
 
 
 
 
 
 
 
 
 
 
 
 ACKNOWLEDGMENT 
 
Alhamdulillah, all praises to be to Allah, the single power, the Lord of the 
universe, master of the judgmentday, for all blessings and mercies so the researcher 
was able to finish this thesis entitled“A CORRELATIONAL STUDY BETWEEN 
EMOTIONAL QUOTIENT (EQ), LEARNING STRATEGY, AND THE 
ENGLISH ACHIEVEMENT AT THE TENTH GRADE STUDENTS OF SMA N 
1 NOGOSARI IN ACADEMIC YEAR OF 2016/2017” Peace be upon Prophet 
Muhammad S.A.W, the great leader and good inspiration of world revolution.  
The researcher is sure that this thesis would not be completed without the 
helps, supports, and suggestions from several sides. Thus, the researcher would like 
to express his deepest thanks to all of those who had helped, supported, and 
suggested him during the process of writing this thesis. This goes to: 
1. Dr. Mudhofir Abdullah, S.Ag.,M.Ag., as the Rector of the State Islamic 
Institute of Surakarta. 
2. Dr. H. Giyoto, M.Hum., as the Dean of Islamic Education and Teacher 
Training Faculty IAIN Surakarta. 
3. Dr. Imroatus Solikhah, M.Pd., as the Head of English Education 
Department of FITK IAIN Surakarta. 
4. Zainal Arifin, S.Pd.,M.Pd. as the Advisor of thesis. Thanks for guiding 
the researcher to make the research. 
5. All of the lecturers in English Education Department of FITK IAIN 
Surakarta for the precious knowledge. 
6. Drs. M.Joko Subandi, M.Pdas the Head of the SMA N 1 Nogosari. 
Thanks for giving permission to the researcher in conducting the 
research. 
7. Dewi C C, S.Pd as the English teacher of SMA N 1 Nogosari who 
support the researcher in doing research. 
8. All of the tenth grade students in SMA N 1 Nogosari as the participation 
and subject of this research. 
9. The researcher’s beloved family for all the prayers, supports, and 
motivation to finish this thesis.  
10. Everyone who has helped the researcher conducts the research and 
writes the thesis. 
The researcher realizes that this thesis is still far from being perfect. The 
researcher hopes that this thesis is useful for the next researcher and the reader in 
general. 
 
 
Surakarta, December4th2017 
The Researcher 
 
 
Dany Syagi Prasetyo 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 TABLE OF CONTENTS 
TITLE..............................................................................................................  i 
RATIFICATION ............................................................................................  i 
ADMISSION ...................................................................................................  iii 
DEDICATION ................................................................................................  iv  
MOTTO ..........................................................................................................  v  
PRONOUNCEMENT ....................................................................................  vi  
ACKNOWLEDGMENT................................................................................  vii 
TABLE OF CONTENTS ...............................................................................  ix 
ABSTRACT ....................................................................................................  xi 
LIST OF TABLE............................................................................................  xii 
LIST OF FIGURES .......................................................................................    xiii  
LIST OF APPENDICES................................................................................   xiv 
CHAPTER I: INTRODUCTION 
A. Background of the Study   ...............................................................  1 
B. Problem Identification .....................................................................  8 
C. Problem Limitation ..........................................................................  9 
D. Problem Statement ...........................................................................  9 
E. Research Objective ..........................................................................  10 
F. Research Benefit ..............................................................................  10 
G. Definition of Key Terms .................................................................    11 
CHAPTER II: REVIEW ON RELATED LITERATURE 
A. Theoretical Description  ............................................................................    12 
1. Emotional Quotient ..............................................................................  12 
a. The Notion of Emotional...............................................................  12 
b. The Notion of Quotient or Intelligence .........................................  13 
c. The Notion of Emotional Quotient................................................  14 
d. The Aspects of Emotional Quotient ..............................................  15 
e. The Characteristics of Emotional Quotient ...................................  17 
f. The Capacities of Emotional Quotient ..........................................  17 
g. Factor Affecting of Emotional Quotient .......................................  18 
h. The Inventory Scale of Emotional Quotient  ................................  19 
2. Learning Strategy .................................................................................  21 
a. The Notion of Learning Strategy ..................................................  21 
b. The Kinds of Learning ..................................................................  23 
3. English Achievement ...........................................................................  25 
a. The Notion of Achievement ..........................................................  25 
b. The  Kind of Achievement ............................................................  26 
4. Correlation Between Emotional Quotient, Learning Strategy, and The 
English Achievement ...........................................................................  30 
B. Related Previous Study .............................................................................  33 
C. Rationale ...................................................................................................  35 
D. Hypothesis .................................................................................................  38 
CHAPTER III: RESEARCH METHODOLOGY 
A. Research Method ......................................................................................  39  
B. Place and Timeof the Research  ................................................................  41 
C. Population, Sampling and Sample  ...........................................................  42 
D. The Technique of Collecting Data  ...........................................................  44 
E. Technique of Analyzing Data  .....................................................................  60 
CHAPTER IV : RESEARCH FINDINGS AND DISCUSSION ............... 99 
A. Research Finding .........................................................................................  99 
1. Description of Data  .............................................................................  99 
2. Data Analysis .......................................................................................    112 
E. Discussion ...................................................................................................  126 
CHAPTER V : CONCLUSION, IMPILICATION AND SUGGESTION131 
BIBLIOGRAPHY .......................................................................................... 134 
APPENDICES ................................................................................................    137 
 
 
 
 
  
 
ABSTRACT 
 
Dany Syagi Prasetyo. 2017. A Correlational Study BetweenEmotional Quotient (EQ), 
Learning Strategy, and The English Achievement at The Tenth Grade Students of SMA N 1 
Nogosari  in Academic Year 2016/2017. Thesis. Surakarta: English Education Program, 
Islamic Education and Teacher Training Faculty. 
Advisor  : Zainal Arifin, M.Pd. 
Key Words :Correlational Study, Emotional Quotient (EQ), Learning 
Strategy, The English Achievement 
The objectives of the research are to determine the correlational between (1) 
emotional quotient (EQ) and the English achievement; (2) learning strategy and the English 
achievement; (3) emotional quotient (EQ), learning strategy and the English achievement. 
This research is correlational study. The research was carried out at SMA N 1 
Nogosari in May 2017. The population of this study was the tenth grade students of SMA 
N 1 Nogosari in Academic Year 2016/2017. The sample of this research conducted onX2 
class, consisting of 25 students to be the subject of the research. The sampling technique 
used is cluster random sampling. The instruments in collecting the data were document and 
questionnaire. The questionnaire was used to get the data of emotional quotient and lerning 
strategy. The researcher used Pearson Product Moment formula to know the coefficient 
correlation between emotional quotient  (X1) the English achievement (Y) and learning 
strategy (X2) the English achievement (Y), while to correlate emotional quotient  (X1) 
learning strategy (X2) andthe English achievement (Y) the researcher used multiple linier 
regression. 
The results of the research are (1) there is positive correlational between emotional 
quotient (X1) and the English achievement (Y) because the coefficient of correlational 
robtained is higher than rtable (0.755> 0.396) and the contribution of emotional quotient to 
English achievement is 57.0%. (2) there is positive correlational between learning strategy 
(X2) and the English achievement (Y) because the coefficient of correlation robtained is 
higher than rtable (0.765> 0.396) and the contribution of learning strategy to English 
achievement is 58.5%. (3) there is positive correlation between emotional quotient (X1) 
learning strategy (X2) and the English achievement (Y) because Fobtained is higher than 
Ftable (16.084>3.44) and the contribution of emotional quotient,learning strategyand the 
English achievement is 59.4%. So, alternative hypothesis is accepted and null hypothesis 
is rejected. The conclusion of this research is there is positive correlational between 
emotional quotient,learning strategy and the English achievement. 
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CHAPTER I 
INTRODUCTION 
 
A. Background of the Study 
Nowadays, globalization has influenced our life so fast. It is an improvement era of 
technology, communication and transportation. To face it, people need to learn English. It is 
one of the foreign languages which are taught in Indonesia. It has become more important 
than any other foreign languages to learn by Indonesian as stated by Lauder (2008: 10) that 
“it is widely recognized that English is important for Indonesia and the reason most 
frequently put forward for this it is that English is a global or international language”. That is 
why English is studied by the students of elementary school, junior high school, senior high 
school, and university who are expected to master English in order to be able to respond to 
the globalization era which needs the people to be able to communicate by using English as 
an international language (Brewster & Ellis, 2003: 1; Listia & Kamal, 2008). 
To achieve good English is not easy; it needs a work hard and sacrifice. Students may 
have various difficulties and problems in learning English. They can make different mistakes 
in English pronunciation, grammar, orthography and vocabulary usage. There is a connection 
between the native language of a learner and the particular difficulties in learning and using 
English, and the kind of mistakes a learner typically makes in English pronunciation, 
grammar and vocabulary as there is native language interference in learning and using 
English.  
Ellis (2004: 4) in (Fauziati, 2009: 77) states that there are many factors that influence 
Second Language Acquisition (SLA), they are internal and external factors. The external 
factors are the social milieu and the input. The internal factors are age, aptitude, motivation 
and attitude, personality, cognitive style, hemisphere specialization, and learning strategies. 
In this research the researcher focuses on to investigates learning strategy as one of the factor 
that influences the students’ achievement in learning English.  
The literature on learning strategies in second language acquisition emerged from a 
concern for identifying the characteristics of effective learners. Research efforts 
concentrating on the "good language learner" (Naiman et al. 1978; Rubin 1975; 
O’Malley.1990; Oxford.1990) had identified strategies reported by students or observed in 
language learning situations that appear to contribute to learning. According to O'Malley and 
Chamot (1990: 43) learning strategies have been defined as the special thoughts or behaviors 
that individuals use to help them comprehend, learn, or retain new information. So, learning 
strategy is the effort used by the students to achieve their goal in Foreign Language. 
Over the past three decades, there has been an increasing interest about finding the 
nature of learning strategies and identifying those strategies that are most commonly used by 
different types of learners. Language learning strategies help learners retrieve and store 
materials and facilitate and even accelerate their learning. (Hornby, 2004) Therefore, experts 
have proposed a number of classifications and various definitions for language learning 
strategies of which the one offered by Hornby (1990) has achieved remarkable interest. In 
Oxford’s taxonomy strategies are divided into six categories of strategies: memory, 
cognitive, compensation, metacognitive, affective, and social. 
Learning strategies are important and should be paid attention to because they are one 
of the major applications of cognitive theory. Hornby (1990) claims that “learning strategies 
are behaviors or actions which learners use to make language learning more successful, self-
directed and enjoyable”. Learning strategies are procedures undertaken by the learner, in 
order to make their own language learning as effective as possible. In O’Malley and 
Chamot’s (1990: 52) view, learning strategies are complex procedures that individuals apply 
to tasks; consequently, they may be represented as procedural knowledge which may be 
acquired. 
In conclusion, learning Strategies are supposed to be used to attain goals or to solve a 
problem. In other way it can be said that learning strategies can be used to solve students’ 
problem in learning English. Based on the above explanation, it is assumed that there must be 
correlation between students learning strategies and their achievement in learning English.  
In addition, the success of learners in achieving their goal in learning foreign 
language is also influenced by emotion. As stated by Ellis (2004: 4) in (Fauziati, 2009: 77), 
emotion is considered to play an important role in SLA (Second Language Acquisition), for 
example, Ellis (1994) has acknowledged “affection” as a crucial component of individual 
differences in learning outcomes. Other linguists (Arnold, 1999) also refer to emotions as the 
principle element of affection. In psychological field, the emotionally related concept is EQ, 
which is also called EQ (Emotional Quotient), a different concept from IQ (Intelligence 
Quotient). It is often used to evaluate the development of emotional intelligence and 
considered another crucial component of personal learning and career success. The term EQ 
was coined by American psychologists Salovey and Mayer (1990). Afterwards, Harvard 
psychologist Goleman (1995) published Emotional Intelligence in which EQ was described 
as a capacity to understand one’s own feeling, fear, motivations, and intentions, as well as 
motivations and desires of other people.  
Following Mayer and Salovey’s (1997: 185) continuing research, their initial 
definition of EQ was revised to “the ability to perceive emotion, integrate emotion to 
facilitate thought, understand emotions and to regulate emotions to promote personal 
growth”. Based on this, they created ability-based model in which EQ is abilities manifested 
in certain adaptive behaviors. The model claims that EQ includes four types of abilities: (1) 
perceiving emotions, the ability to detect and decipher emotions in faces, pictures, voices, 
and cultural artifacts including the ability to identify one’s own emotions; (2) using emotions, 
the ability to harness emotions to facilitatevarious cognitive activities, such as thinking and 
problem solving; (3) understanding emotions, the ability to comprehend emotion language 
and to appreciate complicated relationships among emotions such as recognizing and 
describing how emotions evolve over time; and (4) managing emotions, the ability to 
regulate emotions in both ourselves and in others. Therefore, the emotionally intelligent 
person can harness emotions, even negative ones, and manage them to achieve intended 
goals. 
Emotional Quotient is one of factor intelligence which must be possessed by 
someone, because the high EQ can know the ways to measure a person’s ability to be 
successful in life means that someone have awareness his/her self, manage his/her emotion, 
have motivation to get a goal, have high empathy to other, and have good relationship to the 
other in the life. James David Barber, the political scientist stated that many famous leader in 
this world such as Thomas Jefferson, Franklin Delano Roosevelt, John F.Kennedy, etc do not 
have high intellectual quotient but they got successful in their life because of their high 
emotional intelligence. 
Emotional Quotient is also more important than any other factor in the school. 
Shapiro (1998: 10) stated that students who have high EQ in the school get higher 
achievement than students who have high IQ because they are always optimist and have high 
motivation to get a goal, moreover,they always get spirit to study, empathy to other, tolerant 
and have good relationship with their friends.  
As suggested by Goleman (1995), EQ is far more important than any other factors in 
accounting for second language success. It means that Emotional Quotient (EQ) has an 
important role to measure the students’ language achievement including English achievement 
because student’s achievement with high EQ have many abilities such as being able to 
motivate themselves and persist in facing frustrations, they also have the ability to control 
impulse and delay gratification, keep distress from swamping, to think, to empathize and to 
hope. From this, it can be assumed that if students who learn English could not manage 
emotion well, it would be difficult for them to achieve well in English. When they could not 
manage emotion well, i.e. they would have low EQ, they might show signs of being afraid to 
express their feeling and express them with reason, logic, andreality. Meanwhile, if students 
who learn English have high EQ, they would likely be able to think creatively using their 
feeling. They would also memorize faster and would likely be able to practice English well. 
They would not be the slave to negative emotion such as fear to practice English with other, 
worry to have mistakes when speak English, and guilt to speak English.  
According to Goleman (1995), motivation is one factor of emotional intelligence. 
Taking this English learning context, it can be assumed that students with high emotional 
intelligence would have motivation to practice English. The motivation of students to learn 
English is important because they would learn more effectively. They would also have 
interest in learning English. They would also enjoy dealing with it without difficulties. They 
would also have aspiration to do well in learning English and their satisfaction to learn 
English is great. Therefore, English students with high emotional intelligence would likely 
enjoy and would have aspirations to practice English without being shy. They would be 
confident to practice English although they would have some mistakes.  
The assumption above needs empirical evidence if EQ and learning strategy can 
influence English achievement. According to the international journal of “The Relationship 
between Emotional Intelligence and Language Learning Strategy Use” (Zafari and Biria, 
2014) found that metacognitive strategy was the most frequently used strategy among Iranian 
EEL learners, whereas the least preferred strategy was affective strategy. It was found that 
emotional intelligence is significantly correlated at the (<0,001) level with language learning 
strategies. Meanwhile, emotionally more intelligent students use more strategies than the 
emotionally less intelligent students. Also significant differences were found among two 
groups in the choice of strategies. 
Tinambunan (1988: 149) defines achievement as the student’s grasp of some body of 
knowledge or proficiency in certain skills. The definition of achievement is the progress 
pupils make toward the goals and objectives of the curriculum, they then assert further about 
the definition that achievement may be the one’s ability or the extent of his/ her knowledge in 
a specific content area. 
SMA N 1 Nogosari was selected as the location to conduct the research since this 
school has program for students to speak English once a week, every Friday, and the students 
applied some learning strategies in the English class. Besides, this school only administrated 
the IQ test without emotional quotient to the students. Therefore the researcher is interested 
to measure their emotional quotient which can influence their achievement including English 
achievement through questionnaire of EQ test and take documentation of students’ English 
score. It is conducted to determine whether there is a significant correlation between 
emotional quotient, learning strategy and English achievement. Furthermore, emotional 
quotient may give more affect than IQ to support English achievement and to reach the 
optimum English achievement. 
Based on the description above, first, the researcher is curious to know if there is any 
significant correlation between emotional quotient and learning strategy. Second, the 
researcher is curious to know if there is any significant correlation between learning strategy 
and the English achivement. Third, the researcher is curious to know if there is any 
significant correlation between EQ, learning strategy and the English achievement. So, the 
researcher determines the topic entitled “A CORRELATIONAL STUDY BETWEEN 
EMOTIONAL QUOTIENT (EQ), LEARNING STRATEGY AND THE ENGLISH 
ACHIEVEMENT AT THE TENTH GRADE OF SMA N 1 NOGOSARI IN 
ACADEMIC YEAR 2016/ 2017”. 
 
B. Problems Identification 
Based on the above background, this research is mainly concerned with a correlation 
ofEmotional Quotient (EQ), learning strategy, and the English achievement of students. 
Therefore, the problem can be formulated as follows: 
1. Learning strategies are important to solve the students problems in order to improve their 
English skills. 
2. SMA N 1 Nogosari only administrated the IQ test without emotional quotient to the 
students. 
3. Emotional quotient may give more affect than IQ to support English achievement and to 
reach the optimum English achievement. 
 
C. Problem Limitation  
The variables of this are Emotional Quotient (EQ), learning strategy and the English 
achievement of students. Therefore, in this research, the researcher only focuses on the 
correlation between Emotional quotient, learning strategy and the English achievement of the 
tenth grade students of SMA N 1 Nogosari academic year of 2016/ 2017. 
 
D. Problem Statement 
Related to the description of the background of the research, the question of this 
research are as follows:  
1. Is there any significant correlation between EQ and the English achievement of the tenth 
grade students of SMA N 1 Nogosari academic year of 2016/ 2017? 
2. Is there any significant correlation between learning strategy and the English 
achievement of the tenth grade students of SMA N 1 Nogosari academic year of 2016/ 
2017? 
3. Is there any significant correlation between EQ, learning strategy and the English 
achievement of the tenth grade students of SMA N 1 Nogosari academic year of 2016/ 
2017? 
 
E. Research Objective 
The purpose of this research is to find the answer as follows: 
1. To find out whether there is any significant correlation between EQ and the English 
achievement of the tenth grade students of SMA N 1 Nogosari academic year of 2016/ 
2017. 
2. To find out whether there is any significant correlation between learning strategy and the 
English achievement of the tenth grade students of SMA N 1 Nogosari academic year of 
2016/ 2017. 
3. To find out whether there is any significant correlation betweenEQ, learning strategy and 
the English achievement of the tenth grade students of SMA N 1 Nogosari academic year 
of 2016/ 2017. 
 
F. Research Benefit 
Theoretically, the result of this research will show whether Emotional Quotient (EQ) 
and learning strategy affects the students’ English achievement. It is expected that the result 
of research will be useful for:  
1. For English Teachers  
The result of this research is expected to give the awareness about the emotional quotient 
as important aspect to support the students’ English achievement. And to provide the 
appropriate learning strategy to the students in order to improve their achievement in 
learning English.  
2. For Student  
The result of this research is expected to be useful for the students to always manage their 
emotion, their motivation, and their empathy in order to reach the optimum result in 
English subject achievement. And use the appropriate learning strategy to solve the 
problem in learning English. 
3. For Another Researcher 
It can be used to additional knowledge in futher similar research. 
 
G. Definitions of Key Terms 
The definitions of the key terms are stated as follows:  
1. Emotional Quotient (EQ) is measurement of student’s emotional intelligence in terms of 
score obtained through the EQ test of the tenth grade students of SMA N 1 Nogosari. 
2. Learning strategies are the specific mental and communicative procedures that learners 
employ in order to learn and use language (Chamot, 2005; O’Malley and Chamot, 1990). 
3. English academic Achievement is the students’ English scores collected from the 
student’s score of students’ academic report at the tenth grade students of SMA N 1 
Nogosari. 
 
CHAPTER II 
REVIEW OF RELATED LITERATURE 
 
This chapter covers the theoretical frameworks of this research, including the definition 
of emotional quotient, learning strategy and English achievement, the correlation of emotional 
quotient and learning strategy toward the English achievement, and the hyphotheses of the 
research. 
 
A. Theoretical Frameworks 
1. Emotional Quotient 
Some theories related to Emotional Quotient applied in this research are described 
as follow:  
a. The Notion of Emotional 
The word emotion literally means “the act of being moved out, or stripped 
up”. An emotion is a state of consciousness that is felt an integrated reacyion of the 
total organism. Emotions are subjective feeling an individual exprences in response to 
stimuli (Rice, 1998:193) 
Emotion is one particular typical mind and feeling situation biologist and 
psychological, and refers to the intellegence to act. (Goleman, 1995: 289). Basically 
all emotion is motivation to act, and the plan once to master the problem which has 
deserted routine, (Yasin Mustofa, 2007). 
According to Lazarus (1991: 43), there are four classes of observable 
variables relevant to emotion: 
1) Actions, such as attack, moving toward or away from a place or person, weeping, 
making facial expressions, and assuming a particular body posture, constitute one 
class or observables. 
2) Physiological reactions, such as autonomic nervous system actively and its end 
organ effects, brain activity, and hormonal secretions, constitute a second class of 
variables. 
3) From of people’s emotions, such as: angry, anxious, and proud. 
4) Environmental events and contexts, includingthe social, cultural, and physical 
events under which emotion occurs, constitute a fourth category of observables. 
Lazarus (1991: 217) also added that result from goal incongruence includes 
anger, fright-anxienty, guilt-shame, sadness, envy-jealousy, and disgust. The often 
appearing emotion froms are anger,shame, fear, anxienty, jealousy, envy, sadness, 
happiness, love, and curiosity. On the negative emotion, the teenager cannot control it 
well. Many of them act based on their own emotion without filtering it first 
(Mappiare, 1982: 60). 
Emotion are frightening to many people,probably because they fear losing 
control their emotions. This may be one of the major reasons children are taught to 
over control their expressions of feeling, leading to subsequent problems in sharing 
wiyh others, in enjoying relating to other people, an in feeling confortable with 
oneself. Feeling of alienation, emptiness, and depressionare the result this emotional 
disability and its effect seen in our society. 
According to Rice (1978: 194), emotion may be classified in three categories 
according to their effect and result: 
1) Joyous states: positive emotions of affection: love, happiness, and pleasure. 
2) Inhibiority states, fear or dread, worry or enxienty, sorrow, embarrasaement, 
regret or guilt, and disgust. 
3) Hostile state: anger, hatred, and jealousy. 
b. The Notion of Quotient or Intelligence 
Quotient or intellegence  is believed as one of many factors that influence the 
future succes. Therefore, many theorists study about the intelligence or quotient. 
Some theorists believe intelligence or quotient is a basic ability that affects 
performance on all tasks, (Woolfolk, 1958: 113). According to Wechsler (1958: 215) 
Quotient is individual competence for thinking and acting regularly and also giving 
up and controlling the enviorement effectively. 
c. The Notion of Emotional Quotient 
In a sense people have two brains, two minds and two different kinds of 
intellegence: rational and emotional. How people do in life is determined by both-it is 
not jus IQ, but emotional intelligence that matters, indeed, intellectual controls work 
at its best withouth emotional intelligence (Goleman, 1995: 289). 
Emotional Quotient is a competence that includes self-controling, spirit, 
diligence, and the competence of self-motivating. Also someone’s Emotional 
Quotient can be seen from how he can know and handle his own feeling well, he can 
read and understand other’s feeling affectively, he can control the habbit of tought 
that can push their productivity, he is not too happy being able to prevent so that his 
burden cannot cripple his competence of thinking (Goleman, 2003: 109). 
According to Cooper and  Sawaf (1998: 185), emotional quotient is a 
competence to feel, understand, applay the power and the sensitivity of the emotient 
effectively as a  source of energy, information, and the human influence. Meanwhile, 
according to Salovey and Mayer (in Saphiro, 1997:8), emotional quotient is being 
able to monitor our own and other’s feeling and emotions, to descriminate among 
them, and to use this to guide our thinking and actions. 
Basically, emotional quotient is not influenced by the generative factor, and it 
open the wide opportunity for the parents or educators to continue what has already 
been given by the nature in order to get the success of future for the children. 
According to Gardner (in Goleman, 2003: 52) EQ has two forms, namely: 
Interpersonal Quotient and Intrapersonal Quotient. 
1) Interpersonal Quotient is a competence of understanding orders, differentiating 
and responding exacly other’s mood, temper, motivation and desire outside of 
himself: so at last, it will be useful for acquiring manner. It has four compoment: 
leadership, the competence of making relationship, the competence of solving 
conflict and the competence of social analyzing. 
2) Intrapersonal Quotient is a competence of using the model as  a means of reading  
the living effectively, in other words, a competence of understanding self-
condition. 
d. The Aspects of Emotional Quotient 
Salovey and Mayer (1990: 189) enlarge the basic definition of emotional 
quotient (EQ) into five main regions:  
1) Related to self-emotion; competence of controlling own feeling from time to time 
such as: anger, shyness, etc. Someone who has more faith about his own feeling is 
a realible pilot for their own life, because he has a higher sense of feeling toward 
taking a decision of their own problem. 
2) Managing of emotion; a competence of managing the emotion can be gasped 
clearly. It consist of a competence of self-entertaining, releasing anxiety, sedness 
or sensitivity. It’s caused by the failure of emotional skill. It’s related to other’s 
emotion/empathy; having empathy to the other people includes a competence of 
catching balancing social signals. 
3) Self-motivation; a competence of self-involving to the other or a problem of self-
controlling own desire, self-adapting, optinism, being able to place own mood, 
and a creation. 
4) Recognizing emotions in other; the ability to capture social signals that suggest 
hidden waht is needed or disered others. This capability is also known as 
empathy. Empathy is feeling what others feel, to konow not only the main but 
only for people’s feelings. The key to empathy is being able to read non-verbal 
impression, that tone  of voice, gestures, and facial expressions. 
5) Making a relation; an art of making relation as a bigger part. It is a skill of 
managing with other’s emotion. A great people in this skill will succed in any 
field that needs a reltion with others. 
Furthermore, Goleman (2000) adapted the basic definition of emotional 
quotient of Salovey and Mayer into five aspects of capablities consiting of: 
1) Self-awareness; namely the ability of a person to know what he felt at a time, and 
use it to guide decisions for themselves. Having a realistic benchmark for the 
ability of self and teh confidence is strong. Added by Goleman that self-
awareness enables ratioanal though to provide important information to get rid of 
an unpleasant mood. At the same time, self-awareness can help to manage 
yourself and interpersonal relationship and realize their own  emotions and 
thoughts. The higher the concsciousness, the more resourceful  in dealing with 
their own negative behavior. 
2) Self-regulation; the ability to recognize one’s own emoticon that have a positive 
impact on the execution of tasks, sensitive to the conscience , could delay the 
enjoyment before the achievement of a goal and were able to recover from the 
emotional stress. 
3) Self-motivation; the ability use the deepest desire to move and lead toward a goal, 
able to take initiative and act effectively, and able to with stand  failure and 
frustration. 
4) Empathy; the ability to sense what is perceived by others, cultivate a relationship 
of trust, and their are able to align themselves with varios types of people. 
5) Social skills; the ability to positive control emotions when dealing with social 
care, can interact smoothly, using these skills to influence, lead, deliberation, 
solve problems and comperation in teams. 
Shapiro (1999) have organized aspects of an emotional quotient into six areas, 
among others: the ability associated with moral behavior, ways of thinking, problem 
solving, social interaction. Academic succes and employment as well as emotions. 
Segal (in Goleman, 2000) states that emotional intelligence has aspects that include 
responsibility for self-esteem, self-awareness, social sensitivity, and relationship with 
others. 
Based on the above statement, it can be concluded that there are five aspects 
of emotional intellegence, they are: recognizing one’s emotions, managing emotions, 
motivating oneself, recognizing emotions in others, and relationships with others. 
e. The Characteristics of Emotional Quotient 
According to Goleman (2003: 45), the characteristics of emotional quotient 
(EQ) are abilities such as being able to motivate one and persist in the face of 
frustractions, to control impulse and delay gratification, to regulate one’s moods and 
keep distress from swamping the ability to think and to empathize and to hope. 
he data that exist suggest it can be as powerful, and at the times more 
powerful than IQ. And while there are those who argue that IQ cannot be changed 
much by experience or education, in crucial emotion competence can indeed be 
learned and improved upon by children. 
f. The Capacities of Emotional Quotient 
According to Goleman  (1995: 25-28), the emotional quotient capasities are: 
1) Independent: each makes a unique contribution to job performance. 
2) Interdipendent: each draws to some extent on others with many strong 
interactions. 
3) Hierarchical: the emotional quotients capabilities built upon one other, for 
example: self-awareness is crucil for self regulation and empathy: self-regulation 
and self-awareness contribute to motivation: all the four are at work in social 
skills. 
4) Necessary but not sufficient: having underlying emotional quotient ability does 
not guarantee people will develop or display the associated competence, such as 
collaboration or leadership. Factors such as the climate of an organization or a 
person’s interest in his his or her job will also determine whether the competence 
manifests it self. 
5) Generic: the general list is to some extent applicable to all jobs. However , 
different jobs make different competence demands. 
g. Factor Affecting Emotional Quotient 
Shapiro (1999) suggested several factors that influence the development of 
emotional quotient, namely: 
1) Physical: Physically the most decisive part or the most influence on the 
development of a person’s emotional quotient is emotional nerve anatomy or in 
order words the brain. The parts of the brain used to thimk that the cortex 
(sometimes called non-cortex) as a different part of the brain that deal with 
emotions is the limbic system, but in fact the reletionship between the two parts 
that determine a person’s emotional quotient. 
2) Psychic: Emotional quotient but can be influenced by an individuals personality 
can be also nurtured and strengthened within the individual. Emotion quotient is 
not determined at birth but through learning. 
According to Goelman (2000), there are several factors that affect a person’s 
emotional quotient, namely: 
1) Family environment: Family life is the first school in the study of emotion. In this 
case the role of the parents is needed. Parents are the first subjects are identified 
by the child’s behavior and theminternalized than will eventually become part of 
the child’s personality. Emotional quotient is nurtured in the family is very useful 
for the child later in future, for example: the living habits of dicipline and 
responsible, ability to empathize, care, and so on. This will make it easier for 
children to handle and calm down in the face of problems, so that children can 
concentrate better and do not have a lot of behavior problems such as rough and 
aggresive. As a teenagerm hey can manage their emotions well manifested in the 
behavior and actions are good also. 
2) Non-family environment: in this case the resident communities and environment. 
Emotional quotient is growing in line with the physical and mental development 
of children. Learning is usually indicated in children’s play activities such as role 
play, in which the child is usually someone outside of her role as these emotions 
that accompany it. So that the child will begin to learn to understand the positions 
of others. When children are teenagers, to develop emotional quotient can be 
improved through a variety of training incluiding assertiveness training, empathy, 
and many other forms of training. 
Based on the above explanation, it can be concluded that family and non-
family environment is an important factor that can affect a person’s emotional 
intelligence in addition to physical and psychological factors. 
h. The Inventory scale of Emotional Quotient (EQ) 
The questionnaires in the research are in the closed-direct form. The direct 
questionnaire with a number of the direct questions or statements given to the subject. 
While the closed questionnaire that the answer has been served, the subject just 
chooses one of the appropriate alternative answer to his/her condition and situation. It 
is mean the subject’s answer is not too broader. 
The questionnaire consist of 2 statements; favorable and unfavorable 
statement. Favorable statement is supporting statement, showing the characteristics of 
the measured atribute. The researcher determines the items of questionnaire based on 
the theory of Salovey and Mayer (1990: 89) stated that the aspects of Emotional 
Quotient are: 
The Table of 2.1 Indicator of Emotional Quotient 
Aspect Definiton 
Self Emotion A competence of controlling own feeling 
from time to time, such as: anger, shyness, 
etc. Someone who has a more faith about his 
own feeling is a realiable pilot for their own 
life, because he has a higher sense a feeling 
toward taking a decision of their own 
problem. 
Emotional 
Management 
A competence of managing the emotion can 
be gasped clearly, it consist of a competence 
of self-entertaining, release anxiety, sadness 
or sensitivity. It’s caused by the failure of 
emotion skill. It’s related to other’s 
semotion/empathy; having empathy to the 
other people included a competence of 
caching balancing social signals. 
Self Motivation A competence of self-involving to the other 
or a problem of self-controlling own desire, 
self-adapting, optimism, being able to place 
own mood, an a correlation.  
Empathy As the ability to sense others people’s 
emotions, coupled with the ability to imagine 
what someone else might be thinking or 
feeling. 
Making Relation An art of making relation as a bigger part. 
 
In making the meansurement of the EQ, teh researcher uses Likert’s scale that 
has been modified into 4 levels, very often, often, ever, and never. The doubtful 
answer is not used as the one of the possible answer because the subject who answer 
unsurely considered that he/she cannot decide the statement, so it will difficult to 
measure how far the subject action to the statement. The unsure  answer cannot 
describe whether the action can be said positive or negative. The statements which 
consist of favorable attribute have the positive periodic values. The values which are 
given are strongly agree (4), agree (3), disagree (2), strongly disagree (1). The 
statement which consist of unfavorable attitude have the negative periodic values. 
The values which are given are strongly agree (1), agree (2), disagree (3), strongly 
disagree (4). 
The researcher accumulates the score of emotional quotient to know the 
presentation of emotional quotient. The table has been modified into 4 levels: very 
low, low, medium, high. 
Table 2.2 The Percentages of Emotional Quotient 
No Score Category 
1 0-25 Very low 
2 25-50 Low 
3 50-75 Medium 
4 75-100 High 
 
2. Learning Strategy 
a. The Notion of Learning Strategy 
People do not understand everything when they are born. They have to learn 
to understand everything in the world. The process of learning can be done anywhere 
and anytime with certain topics. Take learning English for example, not everyone 
understand about English. But, some non-native speakers can understand well. The 
successful non-native speakers or EFL students in achieving the English proficiency 
is because they have strategy to learn English. There are students who can learn 
quickly and well than other, nevertheless there are students who get problem when 
learning. It happens when students use strategy in learning process. The strategy 
which is used may different among the students. 
Strategy is a method to achieve the certain aim. The success in solving the 
problem can be seen based on what strategies that are used. In learning process, there 
are many problems which can be solved by using strategies. Different student adopts 
different behavior or strategy to learn a new knowledge or skill. The strategies are 
different in each student because their general learning and the environment are 
varied. 
In the process of learning, the students need strategy to help them. Rubin 
(1975: 43) defined “ Learning strategies are techniques or devices which a learner 
may use to acquire knowledge”. Then, Scarcella and Hornby (1992: 6) stated “ 
Learning strategy is specific actions, behaviors, steps, or techniques used by learners 
to enhance their own learning” . From those statements, it can be seen how important 
learning strategies for students. Students who haven’t strategy in learning process will 
get difficulties. In contrary, students who have appropriate strategy will get 
satisfaction in learning result. Learning strategy is main factor which help students in 
determining how the students learn. 
The reason to use strategy in learning process is in order to learn something 
more successful. Hornby (1990: 8) defined that learning strategy as a specific action 
that is taken by the learner to make their learning easier, faster, more enjoyable, more 
self-directed, more effective, and more transferable to new situations. Then, Tarigan 
(1993: 2) also said that learning strategy as the ideas or behaviors that are used by 
individual to help themselves in understanding, learning, or recognizing new 
information. In his book, Tarigan described that learning strategy as pedagogic 
procedure which is arranged to establish the certain strategy for students in 
developing the competence to achieve the target. While, Paramasivam (2009) defined 
learning strategy as devices learners make use of to learn a language. It shows that the 
reason of strategy usage is to increase the result of learning especially in language for 
EFL students. 
Based on the above opinion, it can be concluded that learning strategy is a 
step to facilitate students in reaching the target and solving their problem in learning 
process. Learning strategy has important role in students’ success. The difference of 
learning strategy among the students may influence in their result. Hence, the students 
must use appropriate learning strategy to achieve the best result in learning process. 
b. The Kinds of Learning Strategy 
As stated in above discussion, many researchers define what the meaning of 
learning strategy is. Learning strategy is not new study to be studied by researcher. 
Learning strategy is used to help students in understanding information and solving 
the problem. Tarigan (1991: 12) classified learning strategy into three kinds. Those 
learning strategy are: 
1) Metacognitive strategy 
Tarigan (1991: 12) stated that metacognitive strategy means strategy of learning 
that involves thought knowledge about the learning process, planning for learning, 
the monitoring of learning a hose ongoing and evaluation of learning having 
finished the task. While, Manfred (2007) explained “Metacognitive strategy is 
thinking about the learning process, planning for learning, monitoring the learning 
tasks, and evaluating how well one has learned” . In other word, metacognitive is 
learning that includes arranging, planning, and evaluating of learning process. 
2) Cognitive strategy 
Hornby (1990: 43) defined cognitive strategy as essential in learning a new 
language includes ranging from repeating to analyzing expression to 
summarizing. Then, Rubin (1987: 23) defined “Cognitive strategy is steps or 
operations used in learning or problem-solving that requires analysis, 
transformation or synthesis of learning materials”. In cognitive strategy, Rubin 
classifies into six learning strategy. Those are: clarification/verification, guessing/ 
inductive inference, deductive reasoning, practice, memorization, and monitoring. 
a) Clarification/verification is the process of attempting to clarify and confirm 
the rules of regulation being learned in target language. 
b) Guessing/inductive inference is using prior knowledge and available 
information to infer the meaning of new items. 
c) Deductive reasoning is looking for more general rule. 
d) Practice means repetition, imitation, and rehearsal which contribute to the 
storage and use language focusing on accuracy. 
e) Memorization is similar to practice, but the focus on storage and retrieval 
rather than on accuracy. 
f) Monitoring is the combination of cognitive and metacognitive strategy which 
the students direct his/her attention to linguistic and communicative errors and 
makes decision about them. 
3) Social affective strategy 
Tarigan (1993: 21) said that social affective strategy is a kind of learning 
strategy that uses social interactions to provide assistance in understanding, 
learning or memory retention information. Hence, social affective strategy is 
strategy in learning which need interaction with somebody else in its learning 
process, for example doing conversation. 
In this research applied The Attitudinal Measure of Learners of English as 
a Second Language (AMLESL) questionnaire which was developed by Al-
Qahtani was employed to explore learning strategies students use to study English 
as a second language, motivation to study English, attitude toward the English 
speaking peoples, and perceptions toward the environment where the learning is 
taking place, in terms of perceptions towards teachers and English language 
courses. The questionnaire consisted of two parts. The first part covering the 
strategies used to study English as a second language, consisted of 23 statements 
based on the definition of O'Malley and Chamot language learning strategies, and 
classified into three groups: 
a) Metacognitive strategies, which focus on planning for learning, monitoring of 
comprehension or production, and self-evaluation of learning. Examples of 
such strategies are: advance organization, direct attention, selective attention, 
self- management, self- monitoring, and self -evaluation. 
b) Cognitive strategies, which are more directly related to students' learning tasks 
and involve direct manipulation or transformation of information. They focus 
on comprehension, acquisition, and retention. Examples of such strategies are: 
resourcing, translation, note-taking, elaboration, and inferring. 
c) Social strategies, which focus on interaction with another learner. Examples of 
such strategies are: questions for clarification and co-operation. 
Table 2.3 The Indicator of Lerning Strategy 
Variable Aspects 
Learning 
Stategy 
1. Metacognitive strategies 
2. Cognitive strategies 
3. Social strategies 
 
3. English Achievement 
a. The Notion of Achievemet 
Achievement is the result of the students during the process of teaching and 
learning activities, it is done to determine how much students master the learning 
material. This is done when the material or the learning process is completed. 
Achievement is also a successful method of teaching teachers how to deliver the material. 
If the results obtained are good students, it can be said that the learning process is done 
successfully. Generally, students will strive to get the maximum results in learning 
English. They assume that English is very important, because the British were tested in 
the test and used globally throughout the world. 
In today’s education era, students’ achievement is almost everything. Academic 
achievement or (academic) performance is the outcome of education, the extent to which 
a student, teacher or institution has achieved their educational goals. Students’ 
achievement here means the academic achievement that students can reach after 
attending the course. How the teacher measure the ability or the understanding of the 
students about what they have learned. 
While Brown (2004: 47) states that the achievement test is related directly to 
classroom lessons, units, or even a total curriculum. Winkel (2005: 532) says, the 
achievement is a result that is achieved by students who have learning process in school 
and effort roommates can make-change of knowledge, attitude, and behavior. Result of 
the changes is shown in the score. 
According to Cizek (1997: 4) academic achievement is defined as knowledge 
gained or skills developed in the school subjects, usually designated by test scores or by 
marks assigned by teachers, or by both.  
In addition, Nurhidayah (2008) also states that academic achievement is the 
students’ result that has been achieved after following certain subject at school. 
Furthermore, Cizek takes the definition of achievement from the Dictionary of Education 
which is defined as Accomplishment or proficiency of performance in a given skill or 
body of knowledge, and progress in school (Cizek, 1997: 4). 
In this research the students’ achievement is achievement test of English subject 
taken from the teacher’s task and test, including daily test, mid-term test, and semester 
test. The score is the average score in the semester evaluation. 
b. The Kind of Achievement 
Sudjana (2002:208) says that the student's learning achievement can be 
divided into three categories. The first is the student's achievement. The second is the 
student's achievement in the affective domain. And the last is psychomotoric domain. 
The three domains are described below: 
1) Cognitive Domain 
Anderson & Krathwohl (2001: 29) explain that the objective of learning 
has two dimensions, namely knowledge dimension and cognitive process 
dimension. The dimension of knowledge is divided into four, namely factual 
knowledge, conceptual knowledge, procedural knowledge and meta-cognitive 
knowledge. Furthermore Anderson & Krathwohl (2001: 30) said cognitive 
process dimension is divided into six levels those are to remember, to understand, 
to apply, to analyze, to evaluate and to create. Factual knowledge relates to the 
fact and symbol. Conceptual knowledge relates to the understanding, definition 
and theory. Procedural knowledge relates to the working principle. Meta-
cognitive knowledge relates strategic knowledge such as self-regulation (self-
management). 
2) Affective Domain 
Hopkins & Antes (in Worthen & Sandes, 1973 : 257-262) explained that 
the effective domain covers five levels. They range from receiving, responding, 
valuing organization, and characterizing. The five levels are explained below: 
a) Receiving. Receiving is the lowest level of the learning outcomes. 
b) Responding. Responding involves the active participation on the part of the 
student in attending and reacting to a particular phenomenon. 
c) Valuing. Valuing is the worth a student attaches to a particular phenomenon, 
object, or behavior. 
d) Organization. Organization is the beginning of building of a value system and 
comparing, relating, and synthesizing values. 
e) Characterization. Characterization is a value complex. 
3) Psychomotoric Domain 
The psychomotoric domain consists of six levels. It arranges in 
hierarchical order moving from reflex movements’ non-discursive 
communication. The six levels explained below: 
a) Reflex movements. They are movements that are involuntary in nature. 
b) Basic-fundamental movements. They are inherent movement pattern that form 
the basis for specialized complex skilled movement. 
c) Perceptual abilities. They refer to all perceptual modalities in which data are 
provided than utilized by the brain centers when making a response decision. 
d) Physical abilities. They are functional characteristics of organic vigor that lead 
to making skilled movements and a part of movement repertoire. 
e) Skilled movements. They are learned and reasonably complex skills that result 
from the degree of efficiency when performing a complex task. 
f) Non-discursive communication. It is composed of forms of movement 
communication and ranges from facial expressions to modern dance 
choreographies. 
4) Factors that Influence Achievement 
Basically, the learning process cannot be separated from the factors that 
influence. Such factors can come from inside and outside students. Arikunto 
(1990: 20) says that: "The factors that influence learning achievement can be 
divided into two types items, namely the source of a study in human, the which is 
Referred to as internal factors and external factors". The internal factors are 
factors that exist within ourselves as interest, readiness, motivation, effort, 
passion, and perception. The external factors Appear roommates from outside like 
the system, environment, facilities, and atmosphere in educational activities 
(Syaodih, 2002: 1). 
The factors that can influence the achievement can be explained as follows 
(Syaiful Bahri, 2010: 176): 
a) External Factors 
(1) Environment factor 
Environment can be nature and social. Nature environment is like 
air, temperature, and humidity. Study in the fresh air will get better result 
than in the hot and stuffy air. Social environment is relationship between a 
person and his or her family, also a person and the society. 
(2) Instrumental factor 
Instrumental factor is factor that is existence and usage have been 
planned, it is appropriate to the study result that be hoped. It is such as 
building, facility, and class or school administration. Factors that are 
hoped can bring to the better result. 
b) Internal factors 
(1) Physiology factor 
Physiology condition generally, such as body health will 
influences to the achievement. The healthy and fresh body will receive 
information easily from the teacher. It is different from the student whose 
body is not healthy, so his or her achievement will be less. 
(2) Psychology factor  
Actually everyone has different psychology condition. The 
difference can influence the achievement. Psychology factors that be 
considered influence the achievement are talent, interest, intelligence, 
motivation, cognitive ability. 
From the explanation above, it is known that are many factors that 
influence achievement. It can be from internal and external factors that can give 
effect each others. 
 
Table 2.4 The Indicator of Variable The English Achievement 
Variable Students’ English Achievement 
Instruments Achievement test of English subject taken from the 
teacher’s task and test, including daily test, mid-term 
test, and semester test.  
Indicators The score is the average score in the semester 
evaluation. 
 
4. Correlational Between Emotional Intelligence, Learning Strategy, and English 
Achievement 
Emotional Quotient (EQ) refers to the ability to recognize emotions in oneself and 
others, to motivate oneself, and to manage one’s emotions well in oneself and others 
(Goleman, 1995). 
Salovey and Mayer (1990) introduced the term emotional intelligence in their 
influential article, and defined it as “the subset of social intelligence that involves the 
ability to monitor one’s own and others’ feelings and emotions, to discriminate among 
them and to use this information to guide one’s thinking and actions” (p. 189). Salovey 
and Mayer’s model contains four different factors of emotional intelligence: reflectively 
regulating emotions, understanding emotions, assimilating emotions in thought, and 
perceiving and expressing emotions (Mayer & Salovey, 1997). 
According to Mayer and Salovey, the four branches of their model are arranged 
from more basic psychological processes to higher, more psychologically integrated 
processes. For example, the lowest level concerns the (relatively) simple abilities of 
perceiving and expressing emotion. In contrast, the highest level concerns the conscious, 
reflective regulation of emotion. The first level consists of learning how to discern and 
demonstrate emotions in oneself and understanding others’ emotions. The second level is 
where one learns to employ emotions to assist decision making. In the third level, one 
learns, interprets, and examines emotions. The fourth and final level includes learning 
how to direct and govern one’s own and control others’ emotions by showing appropriate 
reaction (Mayer, Salovey, & Caruso, 2000). 
Shapiro (1998: 10) stated that students who have high EQ in the school get higher 
achievement than students who have high IQ because they are always optimist and have 
high motivation to get a goal, moreover,they always get spirit to study, empathy to other, 
tolerant and have good relationship with their friends. As suggested by Goleman (1995), 
EQ is far more important than any other factors in accounting for second language 
success. It means that Emotional Quotient (EQ) has an important role to measure the 
students’ language achievement including English achievement because student’s 
achievement with high EQ have many abilities such as being able to motivate themselves 
and persist in facing frustrations, they also have the ability to control impulse and delay 
gratification, keep distress from swamping, to think, to empathize and to hope.  
According to O'Malley and Chamot (1990: 43) learning strategies have been 
defined as the special thoughts or behaviors that individuals use to help them 
comprehend, learn, or retain new information. So, learning strategy is the effort used by 
the students to achieve their goal in Foreign Language. The researcher concluded that 
emotional intelligence skills can serve as global indicators of academic achievement and 
language learning. In another correlational design study, Aghasafari (2006) investigated 
the relationship between EQ and language learning strategies among 100 EFL sophomore 
participants at Ghazvin Islamic Azad University. The results indicated that there was a 
positive relationship between overall emotional intelligence and language learning 
strategies. Furthermore, Fahim and Pishghadam (2007) explored the relationship between 
EQ, IQ, and verbal intelligence with students majoring in English language. They found 
that academic achievement was strongly associated with several dimensions of emotional 
intelligence (intrapersonal, stress management, and general mood competencies). 
Moreover, it was found that academic achievement did not correlate greatly with IQ, but 
was strongly associated with verbal intelligence, which is a subsection of the IQ test. In 
yet another study, Pishghadam (2009) explored the impact of emotional and verbal 
intelligence on English language success in Iran. To fully understand the nature of 
learning, he calculated and analyzed both the product and process data. The result of the 
product-based phase demonstrated that emotional intelligence is instrumental in learning 
different skills, specifically, productive ones. In the process-based phase, the analysis of 
oral and written modes of language exhibited the effects of emotional and verbal 
intelligences on turn-taking, amount of communication, the number of errors, and writing 
ability.  
Skourdi and Rahimi (2010) equally investigated the relationship between 
emotional intelligence and linguistic intelligence in acquiring vocabulary among sixty-six 
EFL junior students from Shiraz Azad and Shiraz Universities. Findings revealed that 
there was a positive relationship between emotional intelligence and linguistic 
intelligence, between emotional intelligence and vocabulary knowledge, and between 
linguistic intelligence and vocabulary knowledge. Emotional intelligence was found to be 
a potential predictor for linguistic intelligence, and vice versa. Furthermore, multiple 
regressions showed that linguistic intelligence was a better predictor of receptive 
vocabulary knowledge than emotional intelligence. 
 
 
 
 
B. Previous Related Study 
Previous study is study that has been conducted by other researchers before. The 
researcher has to look for previous study relates with their research to compare its difference 
about the content and the finding. The researcher found some studies about emotional 
intelligence, learning strategy, and students’ achivement: 
The first previous study that is found is study by Vella Ariska (2012) entitled A 
Correlation Between Student’s English Learning Activity and Reading Achievement at The 
Second Year of Sma N 1 Gondang Sragen In 2011/2012 Academic Year. Research Paper. 
Muhammadiyah University of Surakarta. 2012. This study is descriptive quantitative 
research. This study involves one independent variable (English learning activity) that is 
divided into two indicators; they are reading habit and reading activity. The dependent 
variable is reading achievement. The data of English learning activity is collected by using a 
questionnaire and the reading achievement are collected by using a test. First, from the 
description of English learning activity, the teacher motivates the students to improve their 
speaking achievement. The motivation from the teachers, their parents and friends make 
student reading skill is good. It is based on one-way ANOVA analysis obtained that the Fcount 
is greater than Ftable. So the calculating data is Fcount2, 858 > 2, 46 Ftable. It means that the 
result of statistical analysis indicates that there is correlation between English learning 
activity and reading achievement. For this research English learning activities develop 
reading achievement.  
Second research is conducted by Suwanarak (2012) entitled “English language 
learning beliefs, learning strategies and achievement of Masters students in Thailand”. The 
study findings reveal various beliefs about English language learning as well as similarities 
and differences in the students’ use of strategies which were all relevant to their learning 
achievement. Surprisingly, a large number of the students considered themselves to be 
unsuccessful English language learners whereas only a small percentage of the students, with 
greater use of learning strategies, rated themselves as high achievers. Significant correlations 
between students’ beliefs about English language learning and their use of learning strategies 
indicate that the beliefs to some extent related to strategy use. The findings can be a valuable 
resource to consider appropriate ways of using students’ perceptions to improve English 
teaching and learning practice. 
The next research is conducted by Chalermporn Choosri, Usa Intharaksa (2011) 
entitled “Relationship between Motivation and Students’ English Learning Achievement: A 
study of the Second – year vocational certificate level Hatyai Technical College Students”. 
The purposes of this study were (i) to find out the levels of motivation in students with high 
and low achievement, (ii) to investigate the differences and similarities in motivation of 
students with high and low achievement, (iii) to investigate the relationship between 
motivation and students’ achievement. The subjects were 140 second-year vocational 
certificate students in electronics technology program and building construction program, 
Hatyai Technical College in the first semester of the Academic Year 2010. The instruments 
used for data collection were a questionnaire and an in-depth interview. The data from the 
returned questionnaire were statistically analyzed by using the SPSS program for percentage, 
frequency, mean, standard deviation, t-test and correlation coefficient. Findings from this 
study indicated that the motivation of students with high and low achievement were at high 
levels. There were no significant differences of motivation between the high and low 
achievement group. The correlation between motivation and their English learning 
achievement was significantly correlated with each other (r=.184 , p< 0.05). The participants 
mentioned that they have studied English in order to be successful in their future education 
and career and instrumental motivation was found to have more impact on students than 
integrative one. In conclusion, motivation has positive relationship with students’ English 
learning achievement. The findings could be useful for researchers and teachers in improving 
students’ achievement by conducting effective teaching and learning strategies to develop 
students’ motivation. 
C. Rationale 
1. The Correlational of Emotional Quotient and The English Achievement  
Emotional Quotient is a competence that includes self-controling, spirit, diligence, and 
the competence of self-motivating. Also someone’s Emotional Quotient can be seen from 
how he can know and handle his own feeling well, he can read and understand other’s 
feeling affectively, he can control the habbit of tought that can push their productivity, he 
is not too happy being able to prevent so that his burden cannot cripple his competence of 
thinking (Goleman, 2003: 109). As suggested by Goleman (1995), EQ is far more 
important than any other factors in accounting for second language success. It means that 
Emotional Quotient (EQ) has an important role to measure the students’ language 
achievement including English achievement because student’s achievement with high EQ 
have many abilities such as being able to motivate themselves and persist in facing 
frustrations, they also have the ability to control impulse and delay gratification, keep 
distress from swamping, to think, to empathize and to hope. 
Based on the statement above, students who learn English could not manage emotion 
well, it would be difficult for them to achieve well in English. When they could not 
manage emotion well, they would have low EQ, they might show signs of being afraid to 
express their feeling and express them with reason, logic, andreality. Meanwhile, if 
students who learn English have high EQ, they would likely be able to think creatively 
using their feeling. They would also memorize faster and would likely be able to practice 
English well. They would not be the slave to negative emotion such as fear to practice 
English with other, worry to have mistakes when speak English, and guilt to speak 
English. 
2. The correlational of Learning Strategy and The English Achievement  
To achieve good English is not easy; it needs a work hard and sacrifice. Students 
may have various difficulties and problems in learning English. They can make different 
mistakes in English pronunciation, grammar, orthography and vocabulary usage. There is 
a connection between the native language of a learner and the particular difficulties in 
learning and using English, and the kind of mistakes a learner typically makes in English 
pronunciation, grammar and vocabulary as there is native language interference in 
learning and using English.  
Ellis (2004: 4) in (Fauziati, 2009: 77) states that there are many factors that influence 
Second Language Acquisition (SLA), they are internal and external factors. The external 
factors are the social milieu and the input. The internal factors are age, aptitude, 
motivation and attitude, personality, cognitive style, hemisphere specialization, and 
learning strategies. In this research the researcher focuses on to investigates learning 
strategy as one of the factor that influences the students’ achievement in learning English. 
Based on the statement above, learning strategies are supposed to be used to attain 
goals or to solve a problem. In other way it can be said that learning strategies can be 
used to solve students’ problem in learning English. 
3. The correlation of Emotional Quotient, Learning Strategy and The English Achievement 
Emotional Quotient and Learning Strategy show their rule in the English 
achievement. They have the aspect in affecting in the English achievement. Learning 
strategy gives the affect in help learners retrieve and store materials and facilities and 
even accelerate in learning. For learning, the students must have learning strategies to 
make them more receptive to information. In learning, the students must have emotional 
quotient, because emotional quotient is one factor intelligence which must be possed by 
someone, the students who have high EQ can know the ways to measure a person’s 
ability to be successful in life it means that someone have awareness his/her self, manage 
his/her emotion, have motivation to get a goal, have high empathy to other, and have 
good relationship to the other in the life. 
According to O’Malley and Chamot (1990: 43) learning strategies have been defined 
as the special thoughts or behaviors that individuals use to help comprehend, learn, or 
retain new information. So, learning strategy is the effort used by students to achieve their 
goal in foreign language. As suggested by Goleman(1995) EQ is far more important than 
any other factors in accounting for second language success. It means that Emotional 
Quotient (EQ) has an important role to measure the students’ language achievement 
including English achievement because student’s achievement with high EQ have many 
abilities such as being able to motivate themselves and persist in facing frustrations, they 
also have the ability to control impulse and delay gratification, keep distress from 
swamping, to think, to empathize and to hope. From the explanation above, the researcher 
assumes that emotional quotient and learning strategy will achieve the good English 
score. 
D. Hypothesis 
Hypothesis can be interpreted as a temporary answer of the research problem, until 
proven by the data collected (Arikunto, 1998: 62).  Based on the theoretical framework of 
this research, the hypothesis is formulated as follows: 
1. There is any significant correlation between EQ and the English achievement of the tenth 
grade students of SMA N 1 Nogosari academic year of 2016/ 2017. 
2. There is any significant correlation between learning strategy and the English 
achievement of the tenth grade students of SMA N 1 Nogosari academic year of 2016/ 
2017. 
3. There is any significant correlation between EQ, learning strategy and the English 
achievement of the tenth grade students of SMA N 1 Nogosari academic year of 2016/ 
2017. 
 
CHAPTER III 
RESEARCH METHODOLOGY 
 
This chapter presents the method of the research, the place and time of the research, the 
population and sample of the research, the instruments of the research, the technique of data 
collection, and the technique of data analysis. 
 
A. Research Method 
Before conducting the research, it is better to know what the meaning of research. 
Research is a way of observation or inquiry and has the objective to find the answer of 
problems or discovery process (Sukardi, 2003: 3). Educational research is typically classified 
into two group categories: quantitative and qualitative research. Each approach has its own 
methodology and terminology.  
Quantitative research uses objective measurement to gather numeric data that are 
used to answer questions or test predetermined hypothesis. It generally required well-
controlled setting. Qualitative research, in contrast, focuses on understanding social 
phenomena from the perspective of the human participants in natural setting. It does not 
begin with a formal hypothesis, but it may result in hypothesis as the study unfolds (Ary et., 
al, 2006: 22). 
In conducting this research, the researcher applied a quantitative design with a 
correlational method in which the variables are correlated each other. A quantitative design is 
more appropriate for this research compared to a qualitative design since the purpose of the 
study was to verify and measure the existence of relationships between variables, which 
qualitative studies do not indicate (Cozby & Bates, 2004: 53). Quantitative is a process of 
getting knowledge by using a number of data as intruments to explain the subject (Margono, 
2005: 25).  
Correlation method is a method of which the goal is to describe the relation between 
two or more events or characteristic (Halonen and Santrock, 1999: 20). Arikunto states that a 
correlation study is a study to find the relationships between two or more variables 
(Arikunto, 20013). The researcher applied this method since the purpose of this research is to 
determine the correlation strenght between two or more variables based on the correlation 
coefficient. The corellation here is between the parent’s educational background and the 
students’ attitude toward English reading comprehension. Moreover, Burns, Bogdan and 
Biklen in Burns (1999: 30) stated that action research is systematic collection of information 
designed to bring about social change. 
The are three possible results of a correlation study: a positive correlation, a negative 
correlation, and no correlation. The correlational coefficient is a measure of correlation 
strenght and can range from – 1.00 to +1.00. Perfect positive correlation would result in a 
score of +1.00 perfect negtive correlation would result in -1 (Nunan, 1992: 32).  
1. Positive correlations: both variables improve or decrease a same time. A correlation 
coefficient close to + 1.00 indicates a strong positive correlation. 
2. Negative correlations: indicates that as the amount of the one variable improves the other 
descrease. A correlation coefficient close to – 1.00 indicates a strong negative correlation. 
3. No correlation indicates no relationship between the two variables. A correlation 
coefficient of 0 indicaties no correlation.  
There are three variables in the study namely: 
1. Independent variables 
a. Emotional Quotient/ EQ (X1) 
b. Learning Strategy/ LS (X2) 
2. Dependent variable  
Students’ Achievement (Y) 
The correlation of the three variables can be seen as follows:  
 
 
   
 
 
 
 
 
 
Figure 3.1: Correlation Between Variables. 
Students’ Achievement 
Y 
Emotional Intelligence/ 
EQ (X1) 
X1 
Learning Strategy/ LS 
X2 
 B. Place and Time of the Research 
1. Place of the Research 
The research was be conducted at SMA N 1 Nogosari, located in Kalioso Km 10, 
Ds Glonggong, Nogosari, Kabupaten Boyolali, Jawa Tengah 57378. SMA N 1 Nogosari 
was selected as the location to conduct the research since this school had program for 
students to speak English once a week, every Friday, and the students applied some 
learning strategies in the English class. Besides, this school only administrated the IQ test 
without emotional quotient to the students. 
2. Time of the Research 
This research was started in the second semester of academic year 2016/ 2017. It 
was started in June 2017. The schedule of the research could be seen in the following 
table. 
Table 3.1 The Research Schedule 
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that population is all the individuals for whom the reality of the sample will be 
generalized. Suharsini Arikunto (1993: 102) defines population is the entire subject on a 
research. The population in this research is the tenth grade students of SMA N 1 Nogosari 
academic year of 2016/ 2017. There are 5 classes of grade X (X1 until X5) in SMA N 1 
NOGOSARI academic year of 2016/2017. 
In this research, the researcher took all the tenth grade students of SMA N 1 
Nogosari in academic year 2016/2017. There are ten classes at tenth grade students. 
Those classes as follow: 
      Table 3.2 The population of tenth grade students 
No Class  Total (students) 
1 X 1 26 
2 X 2 25 
3 X 3 24 
4 X 4 24 
5 X 5 26 
TOTAL 125 
2. Sample  
According Ferguson (1976) as quoted by Sevulls (1998: 160) sample is the small 
group which will be observed which represents all of the population. Sample is some 
members of a population taken as data source to represent the whole population. 
Suharsini Arikunto (1993: 104) states that sample is the part or representation of 
population of being researched.  
 
3. Sampling  
Sampling is the process of taking sample. It is concerned with the selection of a 
subset of individuals from within a statistical population to estimate characteristics of the 
whole population. Sampling is indispensible to the researcher. Usually, the time, money, 
and effort involved do not permit a researcher to study all possible member of a 
population. In this research, the researcher uses probability sampling by cluster random 
sampling type.  
Cluster random sampling is a method of performing population surveys through 
the selection of different clusters. Current existing clusters from the population can be 
easily utilized for sampling, and data can be collected conveniently because of 
appropriate and concentrated units in population surveys. The flexibility, however, is 
restricted because the number of population units in each cluster may differ and the 
distribution of population survey units in the entire population is not even. In order to 
achieve flexibility for cluster random sampling in population surveys, we have to divide 
population clusters must be well divided, and uniformity must be maintained for all 
population clusters, and the random sampling rate for each population cluster should 
remain the same. The next step is to reduce the scale for each population cluster and 
increase the number of clusters, so that cluster samples may be evenly distributed 
throughout the entire population, and the population sampling clusters may reflect the 
overall nature of the entire population. (Cresswell, 2008: 153). 
The procedure of cluster sampling in this research was done by the researcher by 
the following steps: 
1. Listing the code of the class. 
2. Writing down each of the code in a small piece of rolled papers. 
3. Putting all pieces of paper in a box. 
4. Shading the box. 
5. Taking one of the rolled papers from the box. The code written in the rolled 
paper taken presents the class where the sample will be taken. 
After conducting the procedures of random sampling, then the sample was taken 
for this research were grade X2. 
 
D. The Techniques of Collecting Data 
1. The Instrument of Collecting Data 
The researcher used non-test, questionnaire, and document as the technique to 
collect the data for this research. The questionnaire is used to collect the data of 
correlation between emotional quotient and learning strategy, while the document that 
used to collect the data of students’ English achievement as follows : 
 
 
a) Questionnaire  
Questionnaire is used to get the data of the emotional quotient and learning 
strategy. According to Arikunto (2006: 151) defined that questionnaire is a number of 
the researcher question which was used to get information from respondent about 
their personality of something that they know. The researcher used questionnaire to 
know about thought, feeling, attitude, value, perception, and opinion of the 
participant.  
The researcher used close direct questionnaire. Arikunto (2006: 152), a closed 
direct questionnaire is a questionnaire consisting of questions that must be answered 
by the respondents and there are several answers that have been provided so that a 
respondent only choose the most appropriate answer to collect the data of emotional 
quotient and learning strategy. 
The questionnaire of emotional quotient and learning strategy are based on 
the indicator. The researcher took the questionnaire of emotional quotient from the 
jurnal international with the expert is Goleman. Beside it, the researcher took the 
questionnaire of learning strategy from the journal international with the expert is 
O’Malley. 
The questionnaire of emotional quotient consist of 40 items and 50 items for 
the learning strategy. The statements and the questions in the questionnaires mainly 
divided into two statements; positive and negative.The questionnaire have four 
choices, those are SS (Sangat Setuju), S (Setuju), TS (Tidak Setuju), STS (Sangat 
Tidak Setuju). The respondents are expected to choose one of those choices that they 
think and feel nearly match with their condition at the time and their actual 
experience by using checklist. The scoring of the questionnaire in this research based 
on the Likert Scale Type with the scale from 1 to 4.  
 
The following is the overview in scoring the positive and negative statements: 
Statements SS S TS STS 
Positive 4 3 2 1 
Negative 1 2 3 4 
 
Figure 3.3 The scoring of questionnaire 
 
Where: 
SS  : Sangat Setuju (Strongly agree)   
S  : Setuju (agree) 
TS  : Tidak Setuju (disagree) 
STS : Sangat Tidak Setuju (strongly disagree) 
 
b) Documentation 
Sugiyono (2013: 329) states that documentation is the transcript of past event. 
It can be transcript, images, books, etc. In other world it can be defines that 
documentation is a printed out data to get materials. Documentation provides the data 
to researcher to support the available data of students’ English achievement. 
In collecting the data of English achievement on this research by using 
document, the researcher took the score from students’ book resulted report from 
English second semester examination. 
 
2. Try Out of The Instrument 
a. The validity of the instrument 
Validity is an instrument that used to measure the level of validity of 
instrument (Sugiyono, 2013: 172).  The researcher used grade X4 for the trial of the 
test by using cluster random sampling to get validity and realibility of data. To find 
out the validity of the instrument, the researcher will use Pearson Product Moment 
formula as follows: 
         N ∑ XY – (∑ X) (∑ Y)  
rxy =  
√{N ∑ X2 – (∑ X)2} {N ∑ Y2 – (∑ Y)2} 
 
Where: 
rxy = the coefficient of the correlation between variable x and y 
X = the sum of the scores of each item 
Y = the sum of the scores of each student 
N = the number of the students 
1) Validity of EQ (Emotional Quotient) 
In order to find out the validity of EQ (Emotional Quotient), the researcher 
used Product Moment Formula through SPSS 16.0. The steps of computing 
validity instrument are: 
a) Turn on spss 
      
b) Copies the data of EQ (Emotional Quotient) 
 
c) Click the variable view, then changes the column of decimal becomes zero for 
all items and changes the column measure becomes scale for all items 
       
 
d) Click the analyze menu, then choose scale >> reliability analysis 
     
e) Move all items to the items box and then click the statistics 
  
f) Choose scale if item deleted, after that click continue 
      
 
g) The last steps click OK 
      
h) The result of validity is as below 
 
 
 
 
2) Validity of Learning Strategy 
In order to find out the validity of learning strategy, the researcher used Product 
Moment Formula through SPSS 16.0. The steps of computing validity instrument 
are: 
a) Turn on spss 
 
b) Copies the data of Learning Strategy 
 
c) Click the variable view, then changes the column of decimal becomes zero for 
all items and changes the column measure becomes scale for all items 
  
d) Click the analyze menu, then choose scale >> reliability analysis 
 
 
e) Move all items to the items box and then click the statistics 
  
f) Choose scale if item deleted, after that click continue 
 
 
 
 
g) The last steps click OK 
  
h) The result of validity is as below 
 
 
 
 
3) Validity of Students’ English Achievement 
In this instrument the researcher used content validity to test the instrument of 
Students’ English achievement since in this research the variable was obtained by 
using document, the researcher took the score from students’ book resulted report 
from English second semester examination. Kelinger (in Alderson, 1995: 173) 
states that content validity is the representativeness of sampling adequacy of the 
content the substance, the matter, the topics of a measuring instrument.  
b.  The Reliability of the Instrument  
Reliability of instrument indicates the stability of the questionnaire score 
when it is used. To measure the reliability of teachers’ teaching style and students’ 
motivation, the researcher will use Cronbach Alpha Formula, as follow: 
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Where: 
Rii   = the coefficient of reliability 
k   = the number of valid items on the test  
 2iS  = the variance of each item 
2
tS   = the variance of all scores on the total test 
1) Reliability of Emotional Quotient (EQ) and Learning Strategy 
The researcher used internal reliability researched with analyzes the data 
from once result test. The researcher used SPSS 16.0 for windows to obtain the 
reliability of the instruments. The criterion of this test is if the r-obtained is more 
than the r-table, so the test is reliable. 
To measure the reliability of the parents’ education background the 
researcher used Cronbach Alpha Formula, as follow: 
a) Open program SPSS 16.0 
   
b) Copies the valid data of emotional quotient in data view 
   
 
c) Click the variable view, changes the decimals into zero for all items and 
changes the column measure into scale for all items 
  
d) Click analyze >> scale >> reliability analysis 
 
 
 
e) Move all items into items box, click alpha in the model box, then click 
statistics 
   
 
f) Slect item and scale, then click continue 
   
 
 
g) The last steps click OK 
  
h) The result is as below 
 
 
 
 
E. Techniques of Analyzing Data 
1. Descriptive Test 
Descriptive statistics are used to describe the basic features of the data in a study. 
They provide simple summaries about the sample and the measures. Together with 
simple graphics analysis, they form the basis of virtually every quantitative analysis of 
data (Freeman, 2006). Given a list, by frequency distribution of data will be presented as 
follows: 
a. The median is the “middle value” of a list. It is the smallest number such that at least 
half the numbers in the list are no greater than it. If the list has an odd number of 
entries, the median is the middle entry in the list after sorting the list into increasing 
order. If the list has an even number of entries, the median is equal to the sum of the 
two middle (after sorting) numbers divided by two.  
Data in frequency distribution: Me= L+ i ((n/2)/fw-cfb) 
Where: 
L = The lower limit of the interval within which the median Lies 
I  = Interval (class width) 
cfb  = The cumulative frequency in all interval below the 
intervalcontaining the median 
n  = The sum of group 
fw  = The frequency of cases within the interval containing the 
                median. 
b. The mode is the most common (frequent) value. A list can have more than one mode. 
The value in a set of data which appears most frequently data in frequency 
distribution: Mo= L+ i (f1/(f1+f2)) 
Where : 
L  = The lower limit of the interval within which the mode lies  
I  = Interval (class width) 
f1 = The frequency of the interval containing more reduced by 
that of the previous interval 
f2 = The frequency of the interval containing more reduced by that of the following 
interval 
c. The mean is equal to the sum of all the values in the data set divided by the number of 
values in the data set. 
Individual data : Xbar= (∑x)/n 
Where : 
∑f1 = The sum of the student’s 
Xbar = Mid-point of student’s score 
n  = The sum of students 
d. The lowest is the the smallest value in the data set. This number is the data value that 
is less than or equal to all other values in our set of data. 
e. The highest the largest value in the data set. This number is the data value that is 
greater than than or equal to all other values in our set of data. 
f. Standard deviation is the distance of an individual value from the mean (Arikunto, 
2013: 287). 
The steps to calculate the analysis of unit as follows: 
1) Open the program SPSS 16.0 
 
2) Copies the score of Emotional Quotient/ EQ 
  
3) Click the variable view, changes the decimal into zero for and changes the 
measure into scale  
 
 
4) Click analyze >> descriptive statistics >> descriptive 
  
5) Move the item into variable box and then click options 
 
 
 
6) Select the maximum, minimum, SUM and etc, then click continue 
  
7) The last steps click OK 
 
8) The result is as below 
 9) Continue those steps to find the analysis descriptive of Learning Strategy , The 
English Achievement  
2. Analyzing pre-requirement testing 
Before doing the analysis to know the correlation between parents’ education 
background and vocabulary mastery toward speaking ability, it is needed to do an 
analysis pre-requirement test consisted of normality test and linearity test. Arikunto 
(2006: 314) states that normality and linearity test is used to check the validity of a 
simple to be treated. 
a. Normality testing 
Normality test used to know if data got from the each variable distributes 
normally or not (Arikunto, 2006: 320). The normality test uses Kolmogorov 
Smirnov (KS-Z) formula through SPSS 16.0 for windows with the significant 5%. 
The characteristic used is whether the obtained of Kolmogorov Smirnov (KS-Z) is 
higher than 0.05, it means that the data has a normal distribution. So the 
parametric statistics can be used to analyze the data. The steps to calculate the 
normality as follows: 
 
1) Open the program SPSS 16.0 
  
2) Copies the data of Emotional Quotient, Learning strategy and English 
achievement into data view 
 
 
3) Click variable view, change the decimal into zero and change the measure into 
scale 
  
4) Click analyze >> descriptive statistics >> explore 
 
 
5) Move the items into dependent box, select plots and then click plots 
  
6) Select normality plots with the test and then click continue 
 
 
 
7) The last steps click OK 
  
8) The result is as below 
 
9) Continue those steps to check the normality of Learning Strategy and  
Students’ Achievement  
b. Linearity Test 
Linearity test aims to determine the relationship between independent 
variables and the dependent variables is linear or not. To calculate the linearity as 
follows: 
a) Open program SPSS 16.0 
 
b) Copies the data of Emotional Quotient/ EQ (X1) and Students’ Achievement 
(Y) 
      
c) Click the variable view, changes the name according to the variables, changes 
the decimal into zero and then changes the measure into scale 
 
 
d) Click analyze >> compare means >> means 
 
 
e) Move the variable English achievement into dependent list, move the variable 
emotional quotient into independent list and then click continue  
 
 
f) Select the test of linearity, then click continue 
 
 
g) The last step click OK 
  
h) The result is as below 
      
i) Continue those steps to check the linearity of Learning Strategy and English 
Achievement 
 
The criteria of this test is if the result of F obtained is higher than 0.05, so that 
the correlation is linear and the regression analysis can be used. 
 
3. Hypothesis Test 
a. The test of the first and second Hypothesis 
The tests of the first and second hypotheses used to know the correlation 
between emotional quotient and English achievement and the correlation between 
learning strategy and English achievement. The test used is as follow: 
1) Single correlation 
The single correlation uses product moment correlation through SPSS 16.0 
for windows to test the hypothesis correlation between two variables if the data 
of those two variables in the interval or ratio form and the source of the data are 
same (Sugiyono, 2013: 254). The steps to calculate of product moment 
correlation (Pearson) as follows: 
 
 
 
 
 
 
 
a) Open program SPSS 16.0 
      
b) Copies the data of Emotional Quotient and English  Achievement in data 
view 
                                    
 
c) Click the variable view, changes the name according to the variables, 
changes the decimal into zero and then changes the measure into scale 
      
d) Click analyze >> regression >> linier 
      
 
e) Move the variable English achievement into dependent and variable  
emotional quotient into independent, then click statistics  
      
 
f) Select estimates, model fit R squared change, then click continue 
      
g) The last step click OK 
      
h) The result is as below 
 
 
i) Continue those steps to check the regression of variable learning strategy 
and English achievement. 
 
The criterion of this test is if coefficient correlation is positive so the 
correlation is positive, if coefficient correlation is negative so the correlation is 
negative and if coefficient correlation = 0, it means there is no correlation 
between the variables. 
2) The significance of the simple correlation coefficient  
The significance of the single correlation coefficient is if the significance of 
coefficient correlation is lower than significant level α=0.05, so the correlation is 
significant. The steps to calculate the significance of the simple correlstion 
coefficient as follows: 
a) Open program SPSS 16.0 
   
b) Copies the data of emotional quotient and English  achievement in data view 
 
c) Click the variable view, changes the name according to the variables, changes 
the decimal into zero and then changes the measure into scale 
   
 
d) Click analyze >> regression >> linier 
    
 
e) Move the variable English achievement into dependent and variable  
emotional quotient into independent, then click statistics  
   
 
f) Select estimates, model fit R squared change, then click continue 
   
g) The last step click OK 
    
 
h) The result is as below 
 
 
i) Continue those steps to check the regression of variable learning strategy and 
English achievement. 
 
3) Single linear regression 
The steps to calculate the single linear regression as follows: 
 
a) Open program SPSS 16.0 
        
 
b) Copies the data of Emotional Quotient and Students’ Achievement in data  
view 
            
c) Click the variable view, changes the name according to the variables, 
changes the decimal into zero and then changes the measure into scale 
        
 
d) Click analyze >> regression >> linier 
        
 
e) Move the variable English achievement into dependent and variable  
emotional quotient into independent, then click statistics  
      
 
f) Select estimates, model fit R squared change, descriptive, convidence 
interval, and casewise diagnostics,  then click continue 
      
g) The last step click OK 
       
 
h) The result is as below 
 
 
i) Continue those steps to check the regression of variable learning strategy and 
English achievement. 
 
b. The test of the third Hypothesis 
The test of the third hypothesis used to know the correlation between 
emotional quotient and learning strategy and the English achievement. The test 
used is as follow: 
1) Multiple correlation 
According to Sugiyono (2013: 266) multiple correlations is a number that 
shows the direction and the strength or the relationship between two or more 
independent variables simultaneously with one dependent variable.  The steps 
to calculate the multiple correlation as follows: 
a) Open program SPSS 16.0 
        
 
b) Copies the data of emotional quotient , learning strategy and the English 
achievement in data view 
                               
c) Click the variable view, changes the name according to the variables, 
changes the decimal into zero and then changes the measure into scale 
        
 
d) Click analyze >> regression >> linier              
 
 
e) Move the variable English achievement into dependent and variable  
emotional quotient and learning strategy into independent, then click 
statistics  
       
 
f) Select estimates, model fit R squared change,  then click continue 
        
g) The last step click OK 
                  
 
h) The result is as below 
 
 
 
2) The significance of the multiple correlation coefficient 
The significance of the multiple correlation coefficients is if the 
coefficient of significance F change is lower than the level of significance 
α=0.05, so the correlation is significant. The steps to calculate the significant 
of the multiple correlation coefficient as follows: 
 
a) Open program SPSS 16.0 
        
 
b) Copies the data of emotional quotient , learning strategy and the English 
achievement in data view 
                               
c) Click the variable view, changes the name according to the variables, 
changes the decimal into zero and then changes the measure into scale 
        
 
d) Click analyze >> regression >> linier              
 
 
e) Move the variable English achievement into dependent and variable  
emotional quotient and learning strategy into independent, then click 
statistics  
       
 
f) Select estimates, model fit R squared change,  then click continue 
        
g) The last step click OK 
                  
 
h) The result is as below 
 
 
3) Multiple linear regression 
The steps to calculate the multiple linear regression as follows: 
 
 
 
 
a) Open program SPSS 16.0 
          
b) Copies the data of emotional quotient , learning strategy and the 
English achievement in data view 
                                      
c) Click the variable view, changes the name according to the variables, 
changes the decimal into zero and then changes the measure into scale 
              
d) Click analyze >> regression >> linier           
 
 
e) Move the variable English achievement into dependent and variable  
emotional quotient and learning strategy into independent, then click 
statistics  
             
f) Select estimates, model fit R squared change, descriptive, convidence 
interval, and casewise diagnostics,  then click continue  
 
g) The last step click OK 
                       
 
h) The result is as below 
 
 
 
 
 
CHAPTER IV 
RESEARCH FINDINGS AND DISCUSSIONS 
 
In this chapter the researcher describes about the research findings and the discussion of it. 
Research findings consists of description of data and data analysis. There are normality testing, 
linearity testing, significant of regression, hypothesis testing in the data analysis, and the last is 
discussion of the research findings. 
 
A. Research Findings 
1. Data description 
a. Emotional Quotient (EQ) 
The data of emotional quotient (EQ) was collected by using a 
questionnaire and computed by using SPSS 16.0 program for Windows. The data 
of emotional quotient (EQ) can be seen at the table 4.1 below: 
Table 4.1 the statistic data of emotional quotient (EQ) 
Statistics 
Statistic Emotional 
Quotient (EQ) 
Learning 
Strategy 
English 
Achieveme
nt 
N 
Valid 25 25 25 
Missing 0 0 0 
Mean 79.52 79.16 77.52 
Std. Error of Mean 2.045 1.918 .201 
Median 82.00 81.00 78.00 
Mode 82 70 78 
Std. Deviation 10.223 9.590 1.005 
Variance 104.510 91.973 1.010 
Range 45 42 4 
Minimum 50 51 76 
Maximum 95 93 80 
Sum 1988 1979 1938 
 
Based on the table 4.1 above, it is known that the maximum score of the 
emotional quotient is 95. The maximum score is the highest score in the 
distribution. The minimum score is the lowest score in the distribution. The 
minimum score of emotional quotient is 50. The range is most obvious measure of 
dispersion. The range of emotional quotient is 45. The mean is simply the 
arithmetic average of all score. It is calculated by summing all the scores and then 
dividing the sum by number of scores, so the mean of total score emotional 
quotient is 79.52.  
The standard error of mean is 2.045. The median is that point which 
divides a rank-ordered distribution into halves that have an equal number of 
scores. The median of emotional quotient is 82. The mode is simply the score that 
occurs most frequently in a distribution. The mode of emotional quotient is 82. 
The standard deviation is a numerical index that indicates the average variability 
of the score or in other words it is about the distance on the average from mean. 
The standard deviation of emotional quotient is 10.223. The variance is 104.510. 
The sum of the data is 1988. 
The frequency of emotional quotient score is presented at the table 4.2 below: 
Table 4.2 The frequency of emotional quotient 
Emotional 
  
Frequency Percent Valid Percent 
Cumulative 
Percent 
Valid 50 1 4.0 4.0 4.0 
64 1 4.0 4.0 8.0 
65 1 4.0 4.0 12.0 
69 1 4.0 4.0 16.0 
71 1 4.0 4.0 20.0 
72 1 4.0 4.0 24.0 
74 2 8.0 8.0 32.0 
78 1 4.0 4.0 36.0 
80 1 4.0 4.0 40.0 
81 1 4.0 4.0 44.0 
82 3 12.0 12.0 56.0 
84 3 12.0 12.0 68.0 
85 1 4.0 4.0 72.0 
  
 
T
he t 
 
T
he table 4.2 above explains about the frequency of emotional quotient. Based on 
the table above, there is one student who got the score 50 and the percentage is 
4.0%. There are one students who got the score 64 and the percentage is 4.0%. 
There is one student who got the score 65 and the percentage is 4.0%. There are 
one students who got score 69 and the percentage is 4.0%. There are one students 
who got score 71 and the percentage is 4.0%. There are one students who got 
score 72 and the percentage is 4.0%. There are two students who got score 74 and 
the percentage is 8.0%. There are one students who got score 78 and the 
percentage is 4.0%. There are one students who got score 80 and the percentage is 
4.0%. There are one students who got score 81 and the percentage is 4.0%. There 
are three students who got score 82 and the percentage is 12.0%. There are three 
students who got score 84 and the percentage is 12.0%. There are one students 
who got score 85 and the percentage is 4.0%. There are one students who got 
score 87 and the percentage is 12.0%. There are one students who got score 88 
and the percentage is 4.0%. There are two students who got score 90 and the 
87 3 12.0 12.0 84.0 
88 1 4.0 4.0 88.0 
90 1 4.0 4.0 92.0 
93 1 4.0 4.0 96.0 
95 1 4.0 4.0 100.0 
Total 25 100.0 100.0  
percentage is 4.0%. There are one students who got score 93 and the percentage is 
4.0%. There are one students who got score 95 and the percentage is 4.0%.  
The frequency of emotional quotient score can also be seen in the 
following histogram or figure 4.1 
 
Figure 4.1 The histogram of emotional quotient (EQ) 
Frequency data are often effectively displayed by histogram. The data 
from table 4.2 are presented as a histogram in figure 4.1 above. In this histogram, 
the vertical dimension on the graph lists the frequencies of the score, and the 
horizontal dimension rank order the scores of emotional quotient from the lowest 
to the highest. The columns are drawn in the graph to correspond with the result 
of the computation the data. The figure 4.1 clearly shows that most students got 
the score of emotional quotient above 65. Almost 92% students got score above 
65. 
 
b. Learning Strategy 
The data of learning strategy was collected by using test and computed by 
using SPSS 16.0 program for Windows. The data of learning strategy can be seen 
at the table 4.1. 
Based on the table 4.1, it is known that the maximum score of the learning 
strategy is 93. The maximum score is the highest score in the distribution. The 
minimum score is the lowest score in the distribution. The minimum score of 
learning strategy is 51. The range is most obvious measure of dispersion. The 
range of learning strategy is 42. The mean is simply the arithmetic average of all 
score. It is calculated by summing all the scores and then dividing the sum by 
number of scores, so the mean of total score learning strategy is 79.16.  
The standard error of mean is 1.918. The median is that point which 
divides a rank-ordered distribution into halves that have an equal number of 
scores. The median of learning strategy is 81. The mode is simply the score that 
occurs most frequently in a distribution. The mode of learning strategy is 70. The 
standard deviation is a numerical index that indicates the average variability of the 
score or in other words it is about the distance on the average from mean. The 
standard deviation of learning strategy is 9.590. The variance is 91.973. The sum 
of the data is 1979. 
The frequency of learning strategy score is presented at the table 4.3 below: 
Table 4.3 The frequency of learning strategy 
Learning Strategy 
  
Frequency Percent Valid Percent 
Cumulative 
Percent 
Valid 51 1 4.0 4.0 4.0 
65 1 4.0 4.0 8.0 
66 1 4.0 4.0 12.0 
70 2 8.0 8.0 20.0 
71 1 4.0 4.0 24.0 
74 1 4.0 4.0 28.0 
76 1 4.0 4.0 32.0 
78 1 4.0 4.0 36.0 
79 1 4.0 4.0 40.0 
80 2 8.0 8.0 48.0 
81 1 4.0 4.0 52.0 
82 2 8.0 8.0 60.0 
84 2 8.0 8.0 68.0 
86 2 8.0 8.0 76.0 
87 2 8.0 8.0 84.0 
88 1 4.0 4.0 88.0 
89 1 4.0 4.0 92.0 
90 1 4.0 4.0 96.0 
93 1 4.0 4.0 100.0 
Total 25 100.0 100.0  
 
 The table 4.3 above explains about the frequency of learning strategy. 
Based on the table above, there are one student who got the score 51 and the 
percentage is 4.0%. There are one student who got the score 65 and the 
percentage is 4.0%. There are one student who got the score 66 and the 
percentage is 4.0%. There are two students who got score 70 and the percentage is 
8.0%. There are one student who got score 71 and the percentage is 4.0%. There 
are one students who got score 74 and the percentage is 4.0%. There are one 
student who got score 76 and the percentage is 4.0%. There are one student who 
got score 78 and the percentage is 4.0%. There are one student who got score 79 
and the percentage is 4.0%. There are two students who got score 80 and the 
percentage is 8.0%. There are one student who got score 81 and the percentage is 
4.0%. There are two students who got score 82 and the percentage is 8.0%. There 
are two students who got score 84 and the percentage is 8.0%. There are two 
students who got score 86 and the percentage is 8.0%. There are two students who 
got score 87 and the percentage is 8.0%. There are one student who got score 88 
and the percentage is 4.0%. There are one student who got score 89 and the 
percentage is 4.0%. There are one student who got score 90 and the percentage is 
4.0%. There are one student who got score 93 and the percentage is 4.0%. 
The frequency of learning strategy score can also be seen in the following 
histogram or figure 4.2 
  
Figure 4.4 The histogram of learning strategy 
 
Frequency data are often effectively displayed by histogram. The data 
from table 4.3 are presented as a histogram in figure 4.2 above. In this histogram, 
the vertical dimension on the graph lists the frequencies of the score, and the 
horizontal dimension rank order the scores of learning strategy from the lowest to 
the highest. The columns are drawn in the graph to correspond with the result of 
the computation the data. The figure 4.2 clearly shows that most students got the 
score of learning strategy above 65. Almost 96% students got score above 65. 
 
 
 
c. English Achievement 
To measure the students’ English achievement, the researcher applied 
achievement test of English subject taken from the teacher’s task and test, 
including daily test, mid-term test, and semester test.  The score is the average 
score in the semester evaluation.  
Based on the table 4.1, it is known that the maximum score of the the 
students’ English achievement is 83. The maximum score is the highest score in 
the distribution. The minimum score is the lowest score in the distribution. The 
minimum score of the students’ English achievement is 75. The range is most 
obvious measure of dispersion. The range of the students’ English achievement is 
8. The mean is simply the arithmetic average of all score. It is calculated by 
summing all the scores and then dividing the sum by number of scores, so the 
mean of total score the students English achievement is 77.64.  
The standard error of mean is 0.387. The median is that point which 
divides a rank-ordered distribution into halves that have an equal number of 
scores. The median of the students’ English achievement is 77. The mode is 
simply the score that occurs most frequently in a distribution. The mode of the 
students’ English achievement is 76. The standard deviation is a numerical index 
that indicates the average variability of the score or in other words it is about the 
distance on the average from mean. The standard deviation of the students’ 
English achievement is 1.934. The variance is 3.740. The sum of the data is 1941. 
The frequency of the students’ English achievement score is presented at the table 
4.4 below: 
Table 4.4 The frequency of the students’ English achievement score 
 Achievement 
  
Frequency Percent Valid Percent 
Cumulative 
Percent 
Valid 76 4 16.0 16.0 16.0 
77 8 32.0 32.0 48.0 
78 10 40.0 40.0 88.0 
79 2 8.0 8.0 96.0 
80 1 4.0 4.0 100.0 
Total 25 100.0 100.0  
  
The table 4.4 above explains about the frequency of the English 
achievement. Based on the table above, there are two students who got the score 
76 and the percentage is 16.0%. There are seven students who got the score 77 
and the percentage is 32.0%. There four students who got the score 78 and the 
percentage is 40.0%. There are four students who got score 79 and the percentage 
is 8.0%. There are five students who got score 80 and the percentage is 4.0%.  
The frequency of the students’ English achievement score can also be seen 
in the following histogram or figure 4.3 
 
 
    Figure 4.3 The histogram of  English achievement 
Frequency data are often effectively displayed by histogram. The data 
from table 4.4 are presented as a histogram in figure 4.3 above. In this histogram, 
the vertical dimension on the graph lists the frequencies of the score, and the 
horizontal dimension rank order the scores of the students’ English achievement 
from the lowest to the highest. The columns are drawn in the graph to correspond 
with the result of the computation the data. The figure 4.3 clearly shows that most 
students got the score of the English achievement above 77. Almost 84% students 
got score above 77. 
 
2. Data Analysis 
In this sub-chapter, the researcher discussed the data analysis of the test. It 
includes of normality testing, linearity testing, significant testing, and hypothesis 
testing. 
a. Normality Testing 
Normality testing distribution is purposed to know whether the variable 
data research distribution is normal or not. There are three variables of normality 
testing in this research, namely normality of emotional quotient (EQ), normality 
of learning strategy and normality of the English achievement. 
To test the normality distribution of the data, the researcher used Shapiro-
Wilk by using SPSS 16.0 program for windows. The result can be described 
through the table below: 
Table 4.5 The normality testing 
Tests of Normality 
Variables 
Kolmogorov-Smirnova Shapiro-Wilk 
Statistic Df Sig. Statistic df Sig. 
Achievement ,204 25 ,009 ,899 25 ,017 
Emotional ,159 25 ,105 ,929 25 ,081 
Learning ,135 25 ,200 ,923 25 ,059 
 
a. Lilliefors Significance Correction 
From the table above, it can be interpreted as follows: 
1) Normality testing of emotional quotient (X1) 
After being computed, the value for N = 25 at the level of significant α = 
0.05 is 0.081. The computation shows that the value is higher than 0.05. It 
means that the data distribution of emotional quotient is normal. 
2) Normality of learning strategy (X2) 
After being computed, the value for N = 25 at the level of significant α = 
0.05 is 0.059. The computation shows that the value is higher than 0.05. It 
means that the data distribution of learning strategy is normal. 
3) Normality of the English achievement (Y) 
After being computed, the value for N = 25 at the level of significant α = 
0.05 is 0.017. The computation shows that the value is higher than 0.05. It 
means that the data distribution of the English achievement is abnormal. 
b. Linearity Testing 
Linearity testing is used to know whether the independent variables and the 
dependent variable have linear realtionship or not. It can be seen by using F-Test. 
Here are the descriptions of the linearity testing: 
1) Linearity testing of emotional quotient  (X1) and the English achievement (Y). 
Table 4.6 the linearity testing of emotional quotient (X1) and the English 
achievement (Y) 
 
Based on the table above, the linearity testing of emotional quotient (X1) 
and the English achievement (Y) for N =25 at the level significant α = 0.05 is 
0.666. The result of the table shows that 0.666 > 0.05. It means that the 
linearity is higher than 0.05, so it can be concluded that the regression 
between emotional quotient and the English achievement is linear. 
2) Linearity testing of learning strategy (X2) and the English achievement (Y) 
Table 4.7 the linearity testing of learning strategy (X2) and the English 
achievement (Y) 
  
Based on the table above, the linearity testing of learning strategy (X2) and 
the English student (Y) for N =25 at the level significant α = 0.05 is 0.078. 
The result of the table shows that 0.078 > 0.05. It means that the linearity is 
higher than 0.05, so it can be concluded that the regression between learning 
strategy and the English achievement is linear. 
c. Linearity of Regression 
1) The regression of emotional quotient and the English achievement 
The researcher used equation of simple linear regression through SPSS 
16.0 program of windows to predict how far the emotional quotient affects the 
English achievement. The result of the equation of simple linear regression is  
Table 4.8 The regression of emotional quotient (X1) and the English 
achievement (Y) 
 
       
a. Dependent Variable: the English achievement 
From the equation Y = 71.606 + 0.074X can be analyzed that: 
a) If the score of emotional quotient (X1) = 0, it can be predicted that the 
score of the English achievement is 71.616. If the score of emotional 
quotient is 82, it can be predicted the score of the English achievement is 
71.616 + 0.074(82) = 77.684 
b) The coefficient regression b = 71.616 indicates that the addition value of 
the English achievement score for every addition the emotional quotient 
score. It also indicates that the correlation between emotional quotient and 
the English achievement is positive because the coefficient is positive. 
2) The regression of learning strategy and the English achievement 
Table 4.9 The regression of learning strategy (X2) and the English 
achievement (Y) 
                                    
 
a. Dependent Variable: the English achievement 
a) If the score of learning strategy (X2) = 0,080 it can be predicted that the 
score of speaking ability is 71.175. If the score of learning strategy is 78, it 
can be predicted the score of English achievement is 71.175 + 0.080(78) = 
77.415 
b) The coefficient regression b = 71.175 indicates that the addition value of 
the English achievement score for every addition the learning strategy 
score. It also indicates that the correlation between learning strategy and 
the English achievement is positive because the coefficient is positive. 
3) The regression of emotional quotient (EQ), learning strategy and the English 
achievement 
Table 4.10 The regression of emotional quotient (X1), learning strategy (X2) and 
the English achievement (Y) 
                   
The researcher used equation of multiple linear regression to predict how 
far emotional quotient and learning strategy affects the English achievement. 
Here are the result of equation of multiple linear regression is Y = 71.191 + 
0.029X1 + 0.051X2 got from the table above. 
From the equation Y = 71.191 + 0.029X1 + 0.051X2 can be analyzed that: 
a) If the score of emotional quotient (X1) = 0 and learning strategy (X2) = 0, 
it can be predicted that the score of English achievement is 71.191. If the 
score of emotional quotient and learning strategy is 80, it can be predicted 
the score of speaking ability is 71.191 + 0.029(80) + 0.051(80) = 77.591 
b) The coefficient regression b = 71.191 indicates that the addition value of 
the English achievement score for every addition the emotional quotient 
and learning strategy score. It also indicates that the correlation between 
emotional quotient, learning strategy and the English achievement is 
positive because the coefficient is positive. 
d. Significant of Regression 
1) The significant of regression of emotional quotient (X1) and the English 
achievement (Y) 
Table 4.11 The significant of regression of emotional quotient (X1) and the 
English achievement (Y) 
 
The result of significant of emotional quotient (X1) and the English 
achievement (Y) is 30.549. The value of Ftable for df 1 and 23 is 4.30. Because 
Fobtained is higher than Ftable (30.549> 0.05), it means that the regression is 
significant. 
2) The significant of regression of learning strategy (X2) and the English 
achievement (Y) 
Table 4.12 The significant of regression of learning strategy (X2) and the 
English achievement (Y) 
 
The result of significant of learning strategy (X2) and the English 
achievement (Y) is 32.240. The value of Ftable for df 1 and 23 is 4.30. Because 
Fobtained is higher than Ftable (32.240> 0.05), it means that the regression is 
significant. 
3) The significant of regression of emotional quotient (X1), learning strategy 
(X2), and the English achievement (Y) 
 
 
 
 
Table 4.13 The significant of regression of emotional quotient (X1), learning 
strategy (X2), and the English achievement (Y) 
 The result of significant of emotional quotient(X1),  learning strategy (X2), 
and the English achievement (Y) is 16.084. The value of Ftable for df 2 and 22 
is 4.30. Because Fobtained is higher than Ftable (16.084> 0.05), it means that the 
regression is significant. 
e. Hypothesis Testing 
Since the computation of normality, linearity and significance testing shows 
that the data are in normal distribution and the regression is linear and significant, 
the researcher can continue to test the three hypothesis of the research stated on 
the previous chapter. The researcher used the Pearson Product Moment Formula 
to test the first and the second hypothesis and used Multiple Linier Regression to 
test the third hypothesis. 
 
 
1) First hypothesis 
The first hypothesis of the research says that there is positive correlation 
between emotional quotient (X1) and the English achievement (Y) at the tenth 
grade students of SMAN 1 Nogosari. To test the hypoyhesis, the researcher 
used SPSS 16.0 program for windows to analyze the data. 
The statistical hypothesis of the first hypothesis are: 
a) Ho : Rxy ≤ 0, There is no correlation between X1 and Y 
b) Ha : Rxy > 0, There is a positive correlation between X1 and Y 
Table 4.14 Model summary of emotional quotient (X1) and the English 
achievement (Y) 
    
a. Predictors: (Constant), emotional 
Based on the table above, it is found that the coefficient of 
correlation between emotional quotient (X1) and the English achievement 
(Y) (rx1y) is 0.755. The coefficient of correlation table (rtable) for N = 25 at 
the level of significant α = 0.05 is 0.396. 
It shows that robtained (rx1y) is higher than rtable (0.755 > 0.396). It 
means that the coefficient of correlation between emotional quotient and 
the English achievement is significant, so the null hypothesis (H0) is 
rejected. The alternative hypothesis (Ha) saying that there is a positive 
correlation between emotional quotient and the English achievement is 
accepted. 
The coefficient determination that is shown between emotional 
quotient and the English achievement is 0.570. It means that 57% 
variation of the English achievement is influenced by emotional quotient 
and the other 43% is influenced by others factors. 
2) Second hypothesis 
The second hypothesis of the research says that there is positive 
correlation between learning strategy (X2) and the English achievement 
(Y) at the tenth grade students of SMAN 1 Nogosari. The statistical 
hypothesis of the second hypothesis are: 
a) Ho : Rxy ≤ 0, There is no correlation between X2 and Y 
b) Ha : Rxy > 0, There is a positive correlation between X2 and Y 
Table 4.15 Model summary of learning strategy (X2) and the English 
achievement (Y) 
 
a. Predictors: (Constant), learning 
Based on the table above, it is found that the coefficient of 
correlation between learning strategy (X2) and the English achievement 
(Y) (rx2y) is 0.765. The coefficient of correlation table (rtable) for N = 25 at 
the level of significant α = 0.05 is 0.396. 
It shows that robtained (rx2y) is higher than rtable (0.765 > 0.396). It 
means that the coefficient of correlation between learning strategy and the 
English achievement is significant, so the null hypothesis (H0) is rejected. 
The alternative hypothesis (Ha) saying that there is a positive correlation 
between learning strategy and the English achievement is accepted. 
The coefficient determination that is shown between learning 
strategy and the English achievement is 0.585. It means that 58.5% 
variation of the English achievement is influenced by learning strategy and 
the other 41.5% is influenced by others factors. 
3) Third Hypothesis 
The third hypothesis of the research says that there is positive 
correlation between emotional quotient (X1), learning strategy (X2) and the 
English achievement (Y) at the tenth grade students of SMAN 1 Nogosari. 
The statistical hypothesis of the third hypothesis are: 
a) Ho : Rxy ≤ 0, There is no correlation between X1, X2 and Y 
b) Ha : Rxy > 0, There is a positive correlation between X1, X2 and Y 
 
Table 4.16 Multiple correlation between emotional quotient (X1), learning 
strategy (X2) and the English achievement (Y) 
                             
                            
 
a. Predictors: (Constant), learning, emotion 
The result of the computation shows that the correlation coeffient (R) 
between emotional quotient (X1), learning strategy (X2), and the English 
achievement (Y) is 0.771. To test the significance of the R, the researcher uses 
Ftest. From the computation, it can be seen that Fobtained is 16.084. The value is then 
consulted to Ftable 3.44 at the level of significance α = 0.05 and df (2.22). 
It shows that Fobtained is higher than Ftable (16..084> 4.30); thus the R is 
significant and the Ho is rejected. In other words, there is a positive correlation 
between emotional quotient, learning strategy, and the English achievement. 
The computation also shows the coefficient determination between 
emotional quotient, learning strategy and the English achievement is 0.594. It 
means that 59.4% variation of the English achievement is influenced by emotional 
quotient and learning strategy, and the other is 40.6% is influenced by others 
factors. 
 
B. Discussions 
In the previous sub-chapter, the researcher has analyzed the data from the 
questionnaire of emotional quotient and learning strategy and the data of the English 
achievement at tenth grade students of SMAN 1 Nogosari. The anaysis is to know the 
objective of the study and the result of the problem statement in previous chapter that 
entitled a correlation study between emotional quotient (EQ) , learning strategy and the 
English achievement at tenth grade students of SMA N 1 Nogosari in academic year of 
2016/2017.  
The discussion of the research focuses on two categories; the descriptive analysis 
of each variable and the inferential data of each variable. There are three variables in this 
research. They are emotional quotient (EQ) , learning strategy and the English 
achievement. The independent variables are emotional quotient (EQ) and learning 
strategy. The dependent variable is the English achievement. The correlation of each 
variables can be seen from the table of example scores of students below: 
Table 4.17 The example scores of students 
No 
Initial 
name 
Scores 
Emotional Quotient 
EQ (X1) 
Learning 
Strategy (X2) 
English 
Achievement 
(Y) 
1 A.G.R 78 76 76 
2 L.S.D 74 74 77 
3 M 80 78 77 
 
Based on the table above, student who has initial name A.G.R has the score of 
emotional quotient 78 and the English achievement 76. Student who has initial name 
L.S.D has the score of emotional quotient 74 and the English achievement 77. Student 
who has initial name M has the score of emotional quotient 80 and the English 
achievement 77. It can be concluded that emotional quotient has a correlation with the 
English achievement. 
From the testing of the first hypothesis, it is known that there is a positive 
correlation between emotional quotient and English achievement. The computation 
shows  that robtained is higher than rtable 0.755 > 0.396. It means there is a possitive 
correlation between emotional quotient and English achievement at tenth grade of SMAN 
1 Nogosari in academic year of 2016/2017. 
The coefficient determination between emotional quotient and English 
achievement is 0.570. It means that emotional quotient has contribution to English 
achievement as much as 57%. It also means that to increase of emotional quotient will be 
followed by the increase of English achievement. The higher emotional quotient, the 
higher students’ English achievement will be.  
The other side, student who has initial name A.G.R has the score of learning 
strategy 76 and the English achievement 76. Student who has initial name L.S.D has the 
score of learning strategy 74 and the English achievement 77. Student who has initial 
name M has the score of learning strategy 78 and the English achievement 77. It can be 
concluded that learning strategy has a correlation with the English achievement. 
From testing of the second hypothesis, it is known that there is a positive 
correlation between learning strategy and English achievement. Based on the 
computation, it is known that robtained is higher than rtable (0.765 > 0.396). It means 
that there is a positive correlation between learning strategy and English achievement at 
tenth grade of SMAN 1 Nogosari in academic year of 2016/2017. 
The coefficient determination between learning strategy and English achievement 
is 0.585. It means that learning strategy has contribution to English achievement as much 
as 58.5%. It also means that to increase of students’ learning strategy will be followed by 
the increase of students’ English achievement. The higher learning strategy, the higher 
students’ English achievement will be.  
Then, sudent who has initial name A.G.R has the score of emotional quotient 78, 
learning strategy 76, and the English achievement 76. Student who has initial name L.S.D 
has the score of emotional quotient 74, learning strategy 74, and the English achievement 
74. Student who has initial name M has the score of emotional quotient 80, learning 
strategy 78, and the English achievement 77. It can be concluded that emotional quotient 
and learning strategy has a correlation toward the English achievement. 
From the testing of the third hypothesis, it is known there is a positive correlation 
between emotional quotient, learning strategy and English achievement. The computation 
shows that Fobtained is higher than Ftable (16.084 > 1.960). It means that there is a positive 
correlation between emotional quotient, learning strategy and English achievement at 
tenth grade of SMAN 1 Nogosari in academic year of 2016/2017. The result of the 
computation also means that the increase of emotional quotient, learning strategy will be 
followed by the increase of students’ English achievement. The higher emotional quotient 
and learning strategy, the higher the students’ English achievement.  
Furthermore, the coefficient determination that is shown between emotional 
quotient, learning strategy and English achievement (R2) is 0.594. It means that 59.4% 
variation of students’ English achievement can be predicted by emotional quotient and 
learning strategy, while 40.6% can be predicted by other factors. 
English achievement is influenced by emotional quotient and learning strategy. 
Students who have high emotional quotient can solve their problems in learning process, 
so they can get higher score of English achievement. Besides, students who have good 
learning style will easily to study. It can be assumed that students’ English achievement 
is greatly support by two factors, namely emotional quotient and learning strategy. 
Based on the explanation above, the researcher assumes that emotional quotient 
and learning strategy need to be improve so that they give much benefits to the students’ 
the English achievement. It is because by having emotional quotient and learning 
strategy, the students will be able to achieve a better achievement in the English 
achievement. 
From all hypotheses, it can be summarized that there is a positive correlation 
between emotional quotient (X1), learning strategy (X2), and the English achievement (Y) 
at tenth grade of SMAN 1 Nogosari in academic year of 2016/2017.   
 
CHAPTER V 
CONCLUSION, IMPLICATION, AND SUGGESTION 
 
In this chapter, the researcher provides the research conclusion from the previous chapter, 
suggestion for the future research and implication based on the result of the study. 
 
A. Conclusion 
From the hypothesis testing in chapter IV, the researcher concludes that, first, 
there is a positive correlation between emotional quotient and the English achievement at 
tenth grade students of SMAN 1 Nogosari in the academic year of 2016/2017. The 
coefficient determination (R2) is 0.570. It means that 57% variance of the English 
achievement (Y) is determined by emotional quotient (X1), and 43% is determined by 
other factors. 
Second, there is a positive correlation between learning strategy and the English 
achievement at tenth grade students of SMAN 1 Nogosari in the academic year of 
2016/2017. The coefficient determination (R2) is 0.585. It means that 58.5% variance of 
the English achievement (Y) is determined by learning strategy (X2), and 41.5% is 
determined by other factors. 
Third, there is a positive correlation between emotional quotient , learning 
strategy and the English achievement at tenth grade students of SMAN 1 Nogosari in the 
academic year of 2016/2017. The coefficient determination (R2) is 0.594. It means that 
59.4% variance of the English achievement (Y) is determined by emotional quotient (X1) 
and learning strategy (X2), and 40.6% is determined by other factors. 
 B. Implication 
Through the analysis of the data, several implications for students, teachers and 
other educators can be drawn. The study gave information that perhaps language teacher 
may take some strategies to develop EFL students’ EQ to facilitate their L2 learning by 
developing their emotional management in or outside classrooms. Furthermore, teacher 
should be the very responsible person for students’ learning. Therefore, teachers 
themselves should take positive attitude in the first place to help students build up their 
confidence and keep them persistent and motivated in the L2 learning process. And what 
are the other strategies to develop students’ EQ needs more exploration in further 
researches. 
 
C. Suggestion 
Based on the conclusion and implication, the researcher would like to suggets as 
follows: 
1. For the students, it is suggested to develop and always manage their emotion, their 
motivation, and their empathy to reach the optimum in English achievement. And also 
apply some strategy in learning English in order to be successful learner. 
2. From the result above, there was high correlation between EQ and English achievement. 
It is proved IQ is not only one factor can influence their English achievement but EQ as 
important aspect to support English achievement. Therefore, English teacher is suggested 
to keep the students’ EQ, manage their emotion, be more creative to motivate the 
students, keep their empathy and their good relationship with their friend to reach the 
optimum English achievement. 
3. The further researcher to add other variable which related to the students’ English 
achievement such as intellectual quotient because commonly the second language is 
determined IQ student. So hopefully the further researcher can give a new description 
whether intellectual quotient (IQ) affect the students’ English achievement.  
 
 
BIBLIOGRAPHY 
 
Arikunto, Suharsimi. 1983. Prosedur Penelitian. Jakarta. P.T Bima Aksara. 
Basuki, Ismet and Hariyanto. 2014. Asesmen Pembelajaran. Bandung: Remaja Rosdakarya. 
Brown, H. Douglas. 2004. Language assessment, principle and classroom practice. San 
Francisco: Longman 
Elliot, Stephen N. etal. 1999. Educational Psychology: Effective teaching and Effective 
Learning. Boston: Mc Grew - Hill. 
Fischer, Barbara Bree and Louis Fischer (1979). Styles in Teaching and Learning. Educational 
Leadership 36 (January), 251. 
Goleman, Daniel.1995. What it can matter more than IQ. Blomsbury: London. 
Goleman, Daniel.2003. Kecerdasan Emotional; Mengapa EI lebih penting daripada IQ. 
Jakarta:PT Gramedia Pustaka Umum. 
Grasha, Anthony. F. 2002. Teaching With Style. ALiance Publisher 
Hamzah, B. Uno. 2008. Teori Motivasi & Pengukurannya. Jakarta: Bumi Aksara. 
Harmer, Jeremy. 1998. How to Teach english. London: Logman. 
Hasan, Iqbal and Misbahuddin. 2013. Analisis Data Penelitian Dengan Statistik. Jakarta: Bumi 
Aksara. 
Hornby, A.S. 1987. Oxford Advanced Learners’ Dictionary of Current English. Oxford: Oxford 
University Press 
Hornby, A.S. 1995. Oxford Advanced Learner’s Dictionary of Current English. Oxford: Oxford 
University Press. 
John W. Cresswell. 2013. Research Design. Pendekatan Kualitatif, Kuantitatif, dan Mixed. 
Yogayakarta: Pustaka Pelajar. 
Madden, L Thomas. 2002. Fire Up Young Learners. Jakarta: PT Gramedia Pustaka Utama. 
Maltby, et al. 1995. Educational Psychology, An Australian and New Zealand Perspective. 
Singapore: John Willey and Son 
Mundir, 2002. Statistik Pendidikan.Pengantar Analisis Data untuk Penulisan Skripsi dan Tesis. 
Yogyakarta: Pustaka Pelajar 
Mayer, J., & Salovey, P. (1997). What is emotional intelligence?. In P. Salovey & D. Stuyter 
(Eds.), Emotional development, emotional intelligence: Implications for educators. New 
York: Basic books. 
Musfah, Jejen. 2015. Manajemen Pendidikan: Teori, Kebijaksanaan dan Praktek. Jakarta: 
Prenada Media Group. 
M. Ngalim Purwanto. 2004. Ilmu Pendidikan Teoretis dan Praktis. Bandung: Remaja 
Rosdakarya. 
Nana, Sudjana. 2012. Penilaian hasil Proses Belajar Mengajar. Bandung: PT Remaja 
Rosdakarya. 
Nunan, David & Lamb, Clairce. 1996. The Self-Directed Teacher. Managing The Learning 
Process. Cambridge: Cambridge University Press 
O’Malley, J.M. & Chamot, A. (1990). Learning strategies in second language acquisition. 
Cambridge: Cambridge University Press.  
O’Malley, J.M., Chamot, A.U., Stewner-Manzanares, G., Kupper, L. & Russo, R.P. (1985). 
Learning strategies used by beginning and intermediate ESL students. Language Learning 
35(1), pp. 21-46. 
Ratnawati, Wulan and Rusdiana. H. A. 2015. Evaluasi Pembelajaran. Bandung: Pustaka Setia. 
Slavin, Robert. F. 1997. Educational Psychology: Theory and Practice. Boston: Allyn and 
Bacon. 
Sudjana. 2002. Metode Statistika. Bandung: PT Tarsito Bandung. 
Sugiyono. 2006. Metode Penelitian Kuantitatif Kualitatif dan R&D. Bandung: Alfabeta 
Suharsimi, Arikunto. 1990. Prosedur Penelitian: Suatu Pendekatan Praktek. Jakarta: PT 
Rinneka Cipta 
Susanto, Ahmad. 2013. Teori Belajar dan Pembelajaran di Sekolah Dasar. Jakarta: Kharisma 
Putra Utama. 
Syah, Muhibbin. 2006. Psikologi Pendidikan dengan Pendekatan Baru. Bandung: Remaja 
Rosdakarya. 
Syaifurahman and Ujiati, Tri. 2013. Manajemen Dalam Pembelajaran. Jakarta: Indeks. 
Syaiful, D. Bahri. 2010. Guru & Anak Didik Dalam Interaksi Educatif. Jakarta: Rineka CIpta 
Tedjo N. Reksoatmojo. 2007. Statitiska untuk Psikologi dan Pendidikan. Bandung. Refika 
Aditama. 
Winkel, WS. 1983. Psikologi Pendidikan dan Evaluasi Belajar. Jakarta: Gramedia. 
 
 
137 
 
 
LIST OF  
APPENDICES 
 
 
 
 
 
 
 
 
 
 
 
 
 
138 
 
Appendix 1 
 
THE BLUE PRINT EMOTIONAL QUOTIENT (TRY OUT) 
 
The Concept 
Theory 
Indicator  Number of Items Total Items 
Positive Negative 
Emotional 
Quotient is one’s 
ability to 
recognize and 
understand his 
own and other 
people’s feeling, 
ability to 
motivate himself, 
and ability to 
manage his own 
emotion and 
relationship with 
other people well 
Self Emotion 1 , 6  , 8 , 16 22 , 31 , 32 , 38 8 
Emotional 
Management 
2 , 12  , 17 , 18  26 , 27 , 36 , 37 8 
Self Motivation 3 , 7 , 11 , 13 21 , 28 , 34 , 33 8 
Empathy 4 , 9 , 14 , 19 23 , 24 , 30 , 39 8 
Making Relation 5 , 10 , 15 , 20 25 , 29 , 35 , 40 8 
  8 
Total 40 
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Appendix 2 
EMOTIONAL QUOTIENT (TRY OUT INSTRUMENT) 
IDENTITAS DIRI  SISWA
 
 
NAMA 
 
 
:………………………………………………… 
 
 
Kelas 
 
:………………………………………………… 
 
 
Jenis Kelamin 
Umur 
 
: Laki-laki/Perempuan (coret yang tidak perlu) 
:................................................................................
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KUESIONER EMOTIONAL QUOTIENT (EQ) 
 
 
PETUNJUK PENGISIAN 
 
Berikut ini terdapat 40 buah pernyataaan, bacalah dan pahami setiap 
pernyataan tersebut dengan seksama. Berilah tanda centang atau cek 
list (√) di dalam kotak yang telah tersedia yaitu: 
 
SS : Bila pernyataan tersebut “Sangat Setuju” dengan diri 
Anda. 
 
S : Bila pernyataan tersebut “Setuju” dengan diri Anda. 
 
TS : Bila pernyataan tersebut “Tidak Setuju” dengan diri 
Anda. 
 
STS   : Bila pernyataan tersebut “Sangat Tidak Setuju” dengan 
diri Anda. 
 
Anda bebas untuk menentukan pilihan yang sesuai dengan diri Anda 
sendiri, tidak ada jawaban yang benar ataupun salah karena 
jawaban Anda mencerminkan diri Anda sendiri.
 
141 
 
 
Contoh cara pengisian : 
 
Pernyataan SS S TS STS 
     
Saya dapat beradaptasi dengan  √   
Baik     
     
 
 
Ketika Anda keliru dalam memberi tanda centang (√) maka Anda dapat 
mengganti jawaban Anda dengan memberi tanda (√√), 
 
 
Contoh koreksi : 
 
Pernyataan SS S TS STS 
     
Saya dapat beradaptasi dengan  
√
√ √  
Baik     
     
 
 
Selamat Mengerjakan…. 
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No Pernyataan 
 
SS S TS STS 
1 Saya tahu jika saya sedang cemas.     
2 Walaupun dalam suasana yang menegangkan, saya tetap masih 
bisa berfikir jernih dan tenang. 
    
3 Saya tetap belajar walau tidak ada ulangan     
4 Saya dapat mengenali emosi orang lain dengan melihat ekspresi 
wajahnya. 
    
5 Saya mudah bergaul dengan teman yang tidak sekelas dengan 
saya.  
    
6 Saya tahu jika saya sedang sedih.     
7 Saya dapat memaklumi bila saya tidak terpenuhi.      
8 Saya berusaha masuk peringkat 10 besar setiap semester.     
9 Saya merasa ikut bahagia bila teman saya berprestasi.     
10 Saya selalu menyapa Bapak Ibu guru bila bertemu dengan 
mereka. 
    
11 Saya tahu persis hal-hal yang menyebabkan saya malas belajar.     
12 Jika orang tua mengecewakan saya, saya tidak akan mengurung 
diri di dalam kamar dan melakukan aksi diam. 
    
13 Saya bertekad mencapai target belajar yang sudah saya tetapkan.     
14 Saya terharu bila ada teman saya yang menangis.     
15 Saya lebih suka mengerjakan tugas berdiskusi dengan teman.     
16 Saya sadar bahwa malu untuk bertanya dapat mengganggu 
kesulitan saya dalam belajar. 
    
17 Saya merasa tidak takut melihat film yang menyeramkan di TV.     
18 Saya akan terus berusaha mendapat nilai-nilai yang tebaik 
diantara teman-teman sekelas. 
    
19 Saya akan ikut prihatin bila ada teman yang terkena musibah.     
20 Pada hari pertama sekolah saya dapat dengan cepat beradaptasi 
dengan lingkungan sekolah.  
    
21 Saya sering merasa kesulitan untuk mengenali emosi yang 
sedang saya rasakan. 
    
22 Saat saya marah, saya bisa membanting barang-barang yang ada 
disekitar saya. 
    
23 Saya sering menunda-nunda pekerjaan.     
24 Saya tidak mudah berempati dengan masalah orang lain.     
25 Saya tidak suka dalam mengerjakan tugas dalam kelompok.     
26 Saya tidak pernah benar-benar yakin tentang apa yang saya 
rasakan. 
    
27 Saya merasa perlu untuk membalas ejekan teman saya.      
28 Saya tidak punya target dalam belajar.     
29 Saya merasa jenuh mendengarkan keluh kesah teman saya.     
30 Saya tidak dapat menerima pemikiran orang lain yang berbeda 
pendapat dengan pemikiran saya. 
    
31 Saya tidak dapat segera menyadari saat saya kehilangan amarah.     
32 Saya sangat sedih bila kehilangan barang kesayangan saya.     
33 Saya belajar jika hanya ada ujian.     
34 Saya enggan membantu teman saya yang sedang dalam 
kesusahan. 
    
35 Saya enggan mengikuti kegiatan ekstrakulikuler di luar sekolah.     
36 Terkadang saya tidak dapat menyadari apa kesalahan saya.     
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37 Saya tetap gugup dalam mengerjakan soal ulangan meskipun 
saya sudah belajar. 
    
38 Saya tidak dapat memotivasi diri saya saat sedang tidak 
bersemangat. 
    
39 Terkadang saya tidak dapat melihat sesuatu daris sudut pandang 
orang lain. 
    
40 Saya merasa kesulitan mengajak bermain teman yang baru saya 
kenal. 
    
 
 
TERIMA KASIH  
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Appendix 3 
 
THE BLUE PRINT OF LEARNING STRATEGY  
 
The Concept 
Theory 
Indicator  Number of Items Total Items 
Positive Negative 
Learning strategy 
is main factor 
which help 
students in 
determining how 
the students learn 
Metacognitive 
strategies 
1 , 5 , 6  , 8 , 9 , 
15 , 19 , 22 
26 , 28 , 29 , 34 , 
38 , 39 , 40 , 41 , 
42 
17 
Cognitive 
strategies 
2 , 3 , 4 , 10 ,16 , 
17 , 18 , 20 , 21 , 
, 23 , 24  
27 ,30 , 33 , 36 , 
37 , 43 , 49 
18 
Social strategies 7 , 11 , 12 , 13 , 
14 , 25 
31 , 32 , 35 , 44 , 
45 , 46 , 47 , 48 , 
50 
15 
 
 
 
 
  
 
 
 50 
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Appendix 4 
LEARNING STRATEGY (TRY OUT INSTRUMENT) 
KUESIONER LEARNING STRATEGY 
 
IDENTITAS DIRI  SISWA
 
 
NAMA 
 
 
:………………………………………………… 
 
 
Kelas 
 
:………………………………………………… 
 
 
Jenis Kelamin 
Umur 
 
: Laki-laki/Perempuan (coret yang tidak perlu) 
:...............................................................................
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PETUNJUK PENGISIAN 
 
Berikut ini terdapat 50 buah pernyataaan, bacalah dan pahami setiap 
pernyataan tersebut dengan seksama. Berilah tanda centang atau cek 
list (√) di dalam kotak yang telah tersedia yaitu: 
 
TT : Bila pernyataan tersebut “Sangat Setuju” dengan diri 
Anda. 
 
S : Bila pernyataan tersebut “Setuju” dengan diri Anda. 
 
TS : Bila pernyataan tersebut “Tidak Setuju” dengan diri 
Anda. 
 
STS   : Bila pernyataan tersebut “Sangat Tidak Setuju” dengan 
diri Anda. 
 
Anda bebas untuk menentukan pilihan yang sesuai dengan diri Anda 
sendiri, tidak ada jawaban yang benar ataupun salah karena 
jawaban Anda mencerminkan diri Anda sendiri. 
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Contoh cara pengisian : 
 
Pernyataan SS S TS STS 
     
Saya dapat beradaptasi dengan  √   
Baik     
     
 
 
Ketika Anda keliru dalam memberi tanda centang (√) maka Anda dapat 
mengganti jawaban Anda dengan memberi tanda (√√), 
 
 
Contoh koreksi : 
 
Pernyataan SS S TS STS 
     
Saya dapat beradaptasi dengan  
√
√ √  
Baik     
     
 
 
Selamat Mengerjakan…. 
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No Pernyataan 
 
SS S TS STS 
1 Dalam belajar bahasa Inggris, saya menghubungkan apa yang 
baru saya pelajari dengan apa yang sudah saya ketahui 
sebelumnya. 
    
2 Saya menggunakan kosa kata bahasa Inggris yang baru saya 
ketahui dalam bentuk kalimat supaya sayabisa mengingatnya. 
    
3 Untuk mengingat kosa kata baru dalam bahasa Inggris, saya 
menghubungkan bunyi dengan gambaran atau ilustrasi tersebut. 
    
4 Saya mengingat kosa kata baru dalam bahasa Inggris dengan cara 
membayangkan sebuah situasi dimana kata tersebut dapat 
digunakan. 
    
5 Saya menggunakan rima untuk mengingat kosa kata baru (rice-
ice, no-know, etc). 
    
6 Saya menggunakan flash card untuk mengingat kosa kata baru     
7 Saya memperagakan secara fisik kosa kata bahasa Inggris yang 
baru saya pelajari. 
    
8 Saya sering megulang kembali pelajaran Bahasa Inggris.     
9 Saya mengingat kosa kata atau frasa baru dengan mengingat 
dimana saya melihat kosa kata tersebut (halaman buku, papan 
tulis, dll). 
    
10 Saya  mengucapkan atau menulis kosa kata baru untuk beberapa 
kali. 
    
11 Saya berusaha berbicara seperti seorang penutur asli (native 
speaker). 
    
12 Saya berlatih pengucapan bahasa Inggris.     
13 Saya menggunakan kata-kata bahasa Inggris yang saya tahu 
dengan berbagai cara yang berbeda. 
    
14 Saya biasa memulai percakapan dalam bahasa Inggris.     
15 Saya menonton acara TV atau film di bioskop yang 
menggunakan bahasa Inggris. 
    
16 Saya membaca bacaan-bacaan ringan yang berbahasa Inggris.     
17 Saya menulis catatan, surat, atau laporan dalam bahasa Inggris.     
18 Secara membaca tulisan berbahasa Inggris dengan skimming 
setelah itu membaca kembali dengan teliti. 
    
19 Saya mencari kata-kata dalam bahasa Indonesia yang mirip 
dengan kata-kata bahasa Inggris. 
    
20 Ketika belajar kosa kata baru, sayamencoba untuk memahami 
pola/ struktur bahasa dalam bahasa Inggris (grammar). 
    
21 Saya mengartikan sebuah kata bahasa Inggris dengan cara 
membaginya menjadi bagian yang saya mengerti (ex: 
disobedient, solvable-prefix and suffix). 
    
22 Saya mencoba untuk tidak mengartikan kata per kata dalam 
sebuah kalimat. 
    
23 Saya membuat ringkasan dari informasi berbahasa Inggris dari 
apa yang saya baca atau dengar. 
    
24 Untuk memahami kosa kata yang tidak familiar, saya suka 
menebak-nebak. 
    
25 Di dalam percakapan, ketika saya tidak bisa menemukan kata-
kata yang pas, saya menggunakan gesture. 
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26 Saya mengarang kata-kata baru ketika saya tidak tahu kata yang 
seharusnya digunakan dalam Bahasa Inggris. 
    
27 Saya membaca bahasa Inggris tanpa perlu mengecek makna 
setiap kosa kata baru. 
    
28 Saya  suka  menebak apa yang orang lain akan katakan 
selanjutnya di dalam percakapan. 
    
29 Ketika saya kesulitan dalam memikirkan kata-kata bahasa 
Inggris yang pas, saya suka menggunakan kata-kata atau phrase 
yang maknanya hampir sama. 
    
30 Saya mencari-cari kesempatan untuk dapat menggunakan bahasa 
Inggris. 
    
31 Saya mencari tahu kesalahan bahasa Inggris saya untuk 
memperbaiki bahasa saya. 
    
32 Saya memperhatikan ketika seseorang berbicara dalam bahasa 
Inggris. 
    
33 Saya selalu mencari tahu supaya bisa menjadi pembelajar bahasa 
Inggris yang baik. 
    
34 Saya merencanakan jadwal saya supaya bisa mengoptimalkan 
waktu belajar bahasa Inggris. 
    
35 Saya mencari teman atau partner yang bisa saya ajak untuk 
berbicara bahasa Inggris. 
    
36 Saya  mencari kesempatan sebanyak mungkin untuk membaca 
bahasa Inggris 
    
37 Saya mempunyai tujuan yang jelas untuk bisa meningkatkan 
kemampuan bahasa Inggris. 
    
38 Saya memikirkan tentang kemajuan saya dalam belajar bahasa 
Inggris. 
    
39 Saya mencoba untuk rileks ketika saya takut dalam 
menggunakan bahasa Inggris 
    
40 Saya mendorong diri saya untuk berbicara bahasa Inggris bahkan 
ketika saya takut membuat kesalahan. 
    
41 Saya memberikan hadiah untuk diri saya ketika saya bisa 
menggunakan bahasa Inggris dengan baik. 
    
42 Saya sadar ketika gugup atau tegang sewaktu belajar atau 
menggunakan bahasa Inggris. 
    
43 Saya menuliskan tentang perasaan saya di dalam buku harian 
belajar bahasa Inggris. 
    
44 Saya berbicara dengan orang lain mengenai perasaan saya ketika 
belajar bahasa Inggris 
    
45 Ketika saya tidak mengerti suatu ucapan atau perkataan dalam 
bahasa Inggris, saya memintanya untuk memperlambat atau 
mengulangi perkataannya. 
    
46 Saya meminta penutur asli bahasa Inggris untuk mengoreksi saya 
ketika saya berbicara. 
    
47 Saya berlatih bahasa Inggris dengan teman atau siswa yang lain.     
48 Saya  meminta bantuan dari penutur asli bahasa Inggris.     
49 Saya  mengajukan pertanyaan dalam bahasa Inggris.     
50 Saya mencoba untuk belajar tentang budaya penutur asli bahasa 
Inggris. 
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Appendix 5 
 
Blue Print of Emotional Quotient Test 
The Concept 
Theory 
Indicator  Number of Items Total Items 
Positive Negative 
Emotional 
Quotient is one’s 
ability to 
recognize and 
understand his 
own and other 
people’s feeling, 
ability to 
motivate himself, 
and ability to 
manage his own 
emotion and 
relationship with 
other people well 
Self Emotion 1 , 6  , 8 , 16 22 ,  5 
Emotional 
Management 
2 , 12 , 17, 18  26 5 
Self Motivation 3 , 7 , 11 , 13 21 , 27, 6 
Empathy 4 , 9 , 14 , 19 23 , 24 , 30 , 
29,31 
9 
Making Relation 5 , 10 , 15 , 20 25 , 28  6 
   
Total 31 
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Appendix 6 
EMOTIONAL QUOTIENT (Test) 
IDENTITAS DIRI  SISWA
 
 
NAMA 
 
 
:………………………………………………… 
 
 
Kelas 
 
:………………………………………………… 
 
 
Jenis Kelamin 
Umur 
 
: Laki-laki/Perempuan (coret yang tidak perlu) 
:................................................................................
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KUESIONER EMOTIONAL QUOTIENT (EQ) 
 
 
PETUNJUK PENGISIAN 
 
Berikut ini terdapat 40 buah pernyataaan, bacalah dan pahami setiap 
pernyataan tersebut dengan seksama. Berilah tanda centang atau cek 
list (√) di dalam kotak yang telah tersedia yaitu: 
 
UU : Bila pernyataan tersebut “Sangat Setuju” dengan diri 
Anda. 
 
S : Bila pernyataan tersebut “Setuju” dengan diri Anda. 
 
TS : Bila pernyataan tersebut “Tidak Setuju” dengan diri 
Anda. 
 
STS   : Bila pernyataan tersebut “Sangat Tidak Setuju” dengan 
diri Anda. 
 
Anda bebas untuk menentukan pilihan yang sesuai dengan diri Anda 
sendiri, tidak ada jawaban yang benar ataupun salah karena 
jawaban Anda mencerminkan diri Anda sendiri. 
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Contoh cara pengisian : 
 
Pernyataan SS S TS STS 
     
Saya dapat beradaptasi dengan  √   
Baik     
     
 
 
Ketika Anda keliru dalam memberi tanda centang (√) maka Anda dapat 
mengganti jawaban Anda dengan memberi tanda (√√), 
 
 
Contoh koreksi : 
 
Pernyataan SS S TS STS 
     
Saya dapat beradaptasi dengan  
√
√ √  
Baik     
     
 
 
Selamat Mengerjakan…. 
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No Pernyataan 
 
SS S TS STS 
1 Saya tahu jika saya sedang cemas.     
2 Walaupun dalam suasana yang menegangkan, saya tetap masih 
bisa berfikir jernih dan tenang. 
    
3 Saya tetap belajar walau tidak ada ulangan     
4 Saya dapat mengenali emosi orang lain dengan melihat ekspresi 
wajahnya. 
    
5 Saya mudah bergaul dengan teman yang tidak sekelas dengan 
saya.  
    
6 Saya tahu jika saya sedang sedih.     
7 Saya dapat memaklumi bila saya tidak terpenuhi.      
8 Saya berusaha masuk peringkat 10 besar setiap semester.     
9 Saya merasa ikut bahagia bila teman saya berprestasi.     
10 Saya selalu menyapa Bapak Ibu guru bila bertemu dengan 
mereka. 
    
11 Saya tahu persis hal-hal yang menyebabkan saya malas belajar.     
12 Jika orang tua mengecewakan saya, saya tidak akan mengurung 
diri di dalam kamar dan melakukan aksi diam. 
    
13 Saya bertekad mencapai target belajar yang sudah saya tetapkan.     
14 Saya terharu bila ada teman saya yang menangis.     
15 Saya lebih suka mengerjakan tugas berdiskusi dengan teman.     
16 Saya sadar bahwa malu untuk bertanya dapat mengganggu 
kesulitan saya dalam belajar. 
    
17 Saya merasa tidak takut melihat film yang menyeramkan di TV.     
18 Saya akan terus berusaha mendapat nilai-nilai yang tebaik 
diantara teman-teman sekelas. 
    
19 Saya akan ikut prihatin bila ada teman yang terkena musibah.     
20 Pada hari pertama sekolah saya dapat dengan cepat beradaptasi 
dengan lingkungan sekolah.  
    
21 Saya sering merasa kesulitan untuk mengenali emosi yang 
sedang saya rasakan. 
    
22 Saat saya marah, saya bisa membanting barang-barang yang ada 
disekitar saya. 
    
23 Saya sering menunda-nunda pekerjaan.     
24 Saya tidak mudah berempati dengan masalah orang lain.     
25 Saya tidak pernah benar-benar yakin tentang apa yang saya 
rasakan. 
    
26 Saya merasa perlu untuk membalas ejekan teman saya.     
27 Saya tidak punya target dalam belajar.     
28 Saya merasa jenuh mendengarkan keluh kesah teman saya.     
29 Saya tidak dapat menerima pemikiran orang lain yang berbeda 
pendapat dengan pemikiran saya. 
    
30 Saya tidak dapat memotivasi diri saya saat sedang tidak 
bersemangat. 
    
31 Terkadang saya tidak dapat melihat sesuatu daris sudut pandang 
orang lain. 
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Appendix 7 
 
Blue Print of Learning Strategy Test 
 
The Concept 
Theory 
Indicator  Number of Items Total Items 
Positive Negative 
Learning strategy 
is main factor 
which help 
students in 
determining how 
the students learn 
Metacognitive 
strategies 
2 , 3  , 5 , 6 , 11, 
14 ,  
17 , 18 , 24  , 28 , 
29 , 30 , 31 , 32 ,  
14 
Cognitive 
strategies 
1 , 7 , 12 ,  13 , 
15 
19 , 20 , 26 , 27 ,  
33  
10 
Social strategies 4 , 8 , 9 , 10 , 16 21 , 22 , 23 , 25 , 
34 , 35 , 36 , 37 
13 
 
 
 
 
  
 
 
 37 
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Appendix 8 
LEARNING STRATEGY (Test) 
KUESIONER LEARNING STRATEGY 
 
IDENTITAS DIRI  SISWA
 
 
NAMA 
 
 
:………………………………………………… 
 
 
Kelas 
 
:………………………………………………… 
 
 
Jenis Kelamin 
Umur 
 
: Laki-laki/Perempuan (coret yang tidak perlu) 
:...............................................................................
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PETUNJUK PENGISIAN 
 
Berikut ini terdapat 50 buah pernyataaan, bacalah dan pahami setiap 
pernyataan tersebut dengan seksama. Berilah tanda centang atau cek 
list (√) di dalam kotak yang telah tersedia yaitu: 
 
VV : Bila pernyataan tersebut “Sangat Setuju” dengan diri 
Anda. 
 
S : Bila pernyataan tersebut “Setuju” dengan diri Anda. 
 
TS : Bila pernyataan tersebut “Tidak Setuju” dengan diri 
Anda. 
 
STS   : Bila pernyataan tersebut “Sangat Tidak Setuju” dengan 
diri Anda. 
 
Anda bebas untuk menentukan pilihan yang sesuai dengan diri Anda 
sendiri, tidak ada jawaban yang benar ataupun salah karena 
jawaban Anda mencerminkan diri Anda sendiri. 
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Contoh cara pengisian : 
 
Pernyataan SS S TS STS 
     
Saya dapat beradaptasi dengan  √   
Baik     
     
 
 
Ketika Anda keliru dalam memberi tanda centang (√) maka Anda dapat 
mengganti jawaban Anda dengan memberi tanda (√√), 
 
 
Contoh koreksi : 
 
Pernyataan SS S TS STS 
     
Saya dapat beradaptasi dengan  
√
√ √  
Baik     
     
 
 
Selamat Mengerjakan…. 
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No Pernyataan 
 
SS S TS STS 
1 Untuk mengingat kosa kata baru dalam bahasa Inggris, saya 
menghubungkan bunyi dengan gambaran atau ilustrasi tersebut. 
    
2 Saya menggunakan rima untuk mengingat kosa kata baru (rice-
ice, no-know, etc). 
    
3 Saya menggunakan flash card untuk mengingat kosa kata baru     
4 Saya memperagakan secara fisik kosa kata bahasa Inggris yang 
baru saya pelajari. 
    
5 Saya sering megulang kembali pelajaran Bahasa Inggris.     
6 Saya mengingat kosa kata atau frasa baru dengan mengingat 
dimana saya melihat kosa kata tersebut (halaman buku, papan 
tulis, dll). 
    
7 Saya  mengucapkan atau menulis kosa kata baru untuk beberapa 
kali. 
    
8 Saya berusaha berbicara seperti seorang penutur asli (native 
speaker). 
    
9 Saya menggunakan kata-kata bahasa Inggris yang saya tahu 
dengan berbagai cara yang berbeda. 
    
10 Saya biasa memulai percakapan dalam bahasa Inggris.     
11 Saya menonton acara TV atau film di bioskop yang 
menggunakan bahasa Inggris. 
    
12 Saya membaca bacaan-bacaan ringan yang berbahasa Inggris.     
13 Saya mengartikan sebuah kata bahasa Inggris dengan cara 
membaginya menjadi bagian yang saya mengerti (ex: 
disobedient, solvable-prefix and suffix). 
    
14 Saya mencoba untuk tidak mengartikan kata per kata dalam 
sebuah kalimat. 
    
15 Untuk memahami kosa kata yang tidak familiar, saya suka 
menebak-nebak. 
    
16 Di dalam percakapan, ketika saya tidak bisa menemukan kata-
kata yang pas, saya menggunakan gesture. 
    
17 Saya membaca bahasa Inggris tanpa perlu mengecek makna 
setiap kosa kata baru. 
    
18 Saya  suka  menebak apa yang orang lain akan katakan 
selanjutnya di dalam percakapan. 
    
19 Ketika saya kesulitan dalam memikirkan kata-kata bahasa 
Inggris yang pas, saya suka menggunakan kata-kata atau phrase 
yang maknanya hampir sama. 
    
20 Saya mencari-cari kesempatan untuk dapat menggunakan bahasa 
Inggris. 
    
21 Saya mencari tahu kesalahan bahasa Inggris saya untuk 
memperbaiki bahasa saya. 
    
22 Saya memperhatikan ketika seseorang berbicara dalam bahasa 
Inggris. 
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23 Saya selalu mencari tahu supaya bisa menjadi pembelajar bahasa 
Inggris yang baik. 
    
24 Saya merencanakan jadwal saya supaya bisa mengoptimalkan 
waktu belajar bahasa Inggris. 
    
25 Saya mencari teman atau partner yang bisa saya ajak untuk 
berbicara bahasa Inggris. 
    
26 Saya  mencari kesempatan sebanyak mungkin untuk membaca 
bahasa Inggris 
    
27 Saya mempunyai tujuan yang jelas untuk bisa meningkatkan 
kemampuan bahasa Inggris. 
    
28 Saya memikirkan tentang kemajuan saya dalam belajar bahasa 
Inggris. 
    
29 Saya mencoba untuk rileks ketika saya takut dalam 
menggunakan bahasa Inggris 
    
30 Saya mendorong diri saya untuk berbicara bahasa Inggris bahkan 
ketika saya takut membuat kesalahan. 
    
31 Saya memberikan hadiah untuk diri saya ketika saya bisa 
menggunakan bahasa Inggris dengan baik. 
    
32 Saya sadar ketika gugup atau tegang sewaktu belajar atau 
menggunakan bahasa Inggris. 
    
33 Saya berbicara dengan orang lain mengenai perasaan saya ketika 
belajar bahasa Inggris 
    
34 Ketika saya tidak mengerti suatu ucapan atau perkataan dalam 
bahasa Inggris, saya memintanya untuk memperlambat atau 
mengulangi perkataannya. 
    
35 Saya berlatih bahasa Inggris dengan teman atau siswa yang lain.     
36 Saya  mengajukan pertanyaan dalam bahasa Inggris.     
37 Saya mencoba untuk belajar tentang budaya penutur asli bahasa 
Inggris. 
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Appendix 9 
THE ENGLISH ACHIEVEMENT 
 
N
o
. U
ru
t 
N
o
. A
b
s.
 
Nama 
Siswa L 
/ 
P
 
K
el
as
 
PSIKOMOTOR 
Ulangan Harian 
R
-H
ar
. Tugas 
R
-T
gs
 
U
TS
  *
) 
U
A
S 
 *
) 
N
-A
kh
ir
 
R
A
P
O
R
 
1 2 3 4 5 
1 2 3 4 5 
U P U P U P U P U P 
1 
20
81 
AJENG 
NANDA 
SASMITA 
P 
X-
2 
8
0 
                  80 
8
0 
        80     80 80 
2 
20
82 
ANDRE 
GILANG 
RAMADZAN 
L 
X-
2 
7
6 
                  76 
7
6 
        76     76 76 
3 
20
83 
ANISA AYU 
SULASTRI 
P 
X-
2 
7
8 
                  78 
7
8 
        78     78 78 
4 
20
84 
ASSA 
FAMILIA 
FUTURANI 
P 
X-
2 
7
7 
                  77 
7
7 
        77     77 77 
5 
20
85 
DIAH NUR 
ASTIKA 
P 
X-
2 
7
7 
                  77 
7
7 
        77     77 77 
6 
20
86 
EKA SUSILO 
WATI 
P 
X-
2 
7
9 
                  79 
7
9 
        79     79 79 
7 
20
87 
FEBRIANI 
VALENTINA 
P 
X-
2 
7
9 
                  79 
7
9 
        79     79 79 
8 
20
88 
FINA PUTRI 
ANDARISTA 
P 
X-
2 
7
7 
                  77 
7
7 
        77     77 77 
9 
20
89 
HASAN IBNU 
SIFA 
L 
X-
2 
7
8 
                  78 
7
8 
        78     78 78 
1
0 
20
90 
IFA 
LISTYANA 
P 
X-
2 
7
8 
                  78 
7
8 
        78     78 78 
1
1 
20
91 
KHUSNUL 
KHOTIMAH 
P 
X-
2 
7
7 
                  77 
7
7 
        77     77 77 
1
2 
20
92 
KINTOKO 
ALDI 
SAPUTRA 
L 
X-
2 
7
8 
                  78 
7
8 
        78     78 78 
1
3 
20
93 
LINA 
SEPTIANA 
DEWI 
P 
X-
2 
7
7 
                  77 
7
7 
        77     77 77 
1
4 
20
94 
MEGA P 
X-
2 
7
7 
                  77 
7
7 
        77     77 77 
1
5 
20
95 
MITA 
KURNIASARI 
P 
X-
2 
7
7 
                  77 
7
7 
        77     77 77 
1
6 
20
96 
NANDA 
IRSADANASR
ULLAH 
L 
X-
2 
7
6 
                  76 
7
6 
        76     76 76 
1
7 
20
97 
NONA 
SURYANING
SIH 
P 
X-
2 
7
6 
                  76 
7
6 
        76     76 76 
1
8 
20
98 
OKTAFIA 
HELMAS 
BUDHIASIH 
NURROHMA
H 
P 
X-
2 
7
8 
                  78 
7
8 
        78     78 78 
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1
9 
20
99 
RAHMA 
SOFIANI 
P 
X-
2 
7
8 
                  78 
7
8 
        78     78 78 
2
0 
21
00 
RIRIN 
FEBRIYANTI 
P 
X-
2 
7
8 
                  78 
7
8 
        78     78 78 
2
1 
21
01 
RISYANINGSI
H 
P 
X-
2 
7
8 
                  78 
7
8 
        78     78 78 
2
2 
21
02 
SHELA 
MAYA 
UTAMI 
P 
X-
2 
7
8 
                  78 
7
8 
        78     78 78 
2
3 
21
03 
SUCI 
BAROKAH 
P 
X-
2 
7
8 
                  78 
7
8 
        78     78 78 
2
4 
21
04 
UUNTIANTI
NI 
P 
X-
2 
7
7 
                  77 
7
7 
        77     77 77 
2
5 
21
05 
ZENI 
FITRIANTI 
P 
X-
2 
7
6 
                  76 
7
6 
        76     76 76 
